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October 14, 2016 

 

Dr. Mindy Hong 

Headmaster 

TASIS The American School in England 

Coldharbour Lane 

Thorpe TW20  8TE  

ENGLAND 

 

Consideration of the Special Report - TASIS The American School in 

England 

 

Dear Mindy, 

 

The NEASC Commission on International Education (CIE) has considered the 

Special Report submitted by you in October 2016. The Commission voted to 

accept the Report and continue TASIS The American School in England in 

accredited status until it hosts an ACE Learning Principles Review, which is 

due in Spring 2019 (in due course you will receive further information on 

how this visit will be conducted and synchronized with CIS). 

 
Special Issue One  

The ease of access for potential intruders to the campus where its two main 

sections are divided by a road open to traffic, which students regularly cross 

to travel from one building to another. The entrance points are monitored on 

CCTV, but the gates remain open during the day and no guards are on duty.  

  

School Rating: In progress 

NEASC/CIE rating: Completed 

 

The school has addressed the issue of unsecured access at the school’s main 

gates as documented by photos provided in the report.  

 

In addition to addressing the specific concern identified as Special Issue 

One, the school is taking a comprehensive view of security improvements 

and has initiated a number of additional actions. These actions include the 

following: 

 

 increased the number of security guards from 5 to 9; 

 upgraded campus-wide security cameras; 

 hired a professional security company; and 

 initiated a thorough review of security on campus which resulted in 

updated plans, policies, protocols. 
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Special Issue Two  
The current off-campus privileges for older students compounded by the lack 

of a system to monitor students who leave, when they leave, where they go 

or when they return.    
 
School Rating: Completed 

NEASC/CIE rating: Completed 

 

Beginning in September of 2016, the school implemented a system for 

monitoring the comings and goings of students who have off-campus 

privileges. This new system will be reviewed for effectiveness periodically 

throughout the school year. Notices around campus reinforce these new 

rules and this information is now included in the upper school student 

handbook. 

 

CIE congratulates you and the school on your significant efforts to improve 

the education for your students, and extends its best wishes for continued 

success to your school community. 

 

Best regards,  

 

Peter C. Mott 

Director 

 

PCM/dmc  

 

cc: Mrs. Lisa Smith, Board Chair 

Dr. Graham Ranger, CIS Director of School Support & Evaluation 
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and supportive Board, both of which provide the evidence that the school is well-equipped 
to undertake and see through to completion all further school improvement initiatives it 

establishes.  
 
Whilst noting the above, the Visitors’ Report highlighted significant (special) issues to address related 
to Security (Standard G, 8th Edition). These priority or Special Issues must be addressed via a Special 
Report to CIS, by no later than September 1, 2016. This Special Report, supported by documentary 
evidence, as appropriate, should outline the progress related to each of the two Special Issues listed 

below. Further details may be found in the booklet ‘Special Reports and Special Visits’ which will be 
sent to you from the CIS Accreditation Office (accreditation@cois.org).  
 

a) Special Issue 1: The ease of access for potential intruders to the campus where its two 

main sections are divided by a road open to traffic, which students regularly cross to 
travel from one building to another. The entrance points are monitored on CCTV but the 
gates remain open during the day and there are no guards on duty. 

 
b) Special Issue 2: The current off-campus privileges for older students and the lack of a 

system to monitor who, when and where they go or return.  
 
 
Please note that the Special Report may be followed by a Special Visit to verify the progress the 
school reports and to assess its positive impact on the school community. The costs of this visit will 
be charged to the school (https://portal.cois.org/accreditation/fees).   
 

The Visitors also advise that the additional, following features are in need of improvement: 
 

 a collaborative effort must now be organised to re-visit and revise the school’s 
Guiding Statements and bring life and energy back into them within the community 
and to ensure they are consistently used in all relevant decision making; 
 

 the Leadership Team and the teachers must work to complete the vertical 

articulation of the  K-12 Curriculum; 
 

 arriving at a definition of what Internationalism means and looks like at TASIS 
England and how this can be embedded into all its programmes must focus as a 
priority; 

 

 ensuring the most appropriate data is sought and then thoroughly analysed and 
used to inform teaching and learning and the implementation of further 
differentiation strategies to support the wide spectrum of learners enrolled;  

 

 thoughtfully reviewing the internal building configuration and ensuring the various 
departments and individual classrooms are situated appropriate to the age of the 
students, yet closely together, in order to establish departmental ‘identities’ whilst 

still maintaining the overall ‘whole school’ feeling; and 
 

 completing, at the earliest possible opportunity, all building renovation work to 
Residential housing.    

 

 
Please note that the full text of the report should be used as the basis for planning, and not this 
summary letter alone. The school should now proceed by addressing the Visitors’ recommendations.  
 

The next stage of the accreditation process will be the receipt of the Special Report followed, 
potentially, by a Special Visit in the second half of 2016. The school’s accredited status depends on 
the receipt of a satisfactory report and, if deemed to be necessary, a successful Special Visit.  
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Providing these requirements are fulfilled, there will be a Preparatory Evaluation in the first half of 
2019 followed by a Self-Study leading into hosting the next Evaluation Team. As discussed with the 

Five-Year Visitors, these visits will be carried out using the CIS International Accreditation, 2016 
protocol. Practical guidance about the Preparatory Evaluation and the reporting requirements will be 
available in the form of resources which CIS will provide closer to the time of the visit. The exact 
date will also be determined closer to that time. 
 
For any questions about the next stages of the accreditation process for your school, please feel free 

to contact accreditation@cois.org.  
 
May I wish you, Mindy, and the entire TASIS England community, every success as you continue to 

sustain the school’s development through the CIS accreditation process? Please do not hesitate to 
contact Christine Bayliss, the CIS School Support & Evaluation Officer responsible for your school 
(chrisbayliss@cois.org), or me (grahamranger@cois.org), if we may be of further help. 
 

With my best wishes, 
 

 
 

Dr Graham Ranger 
Director of School Support & Evaluation 

Council of International Schools (CIS) 
 
 
c.c. Peter Mott, Director, CIE/NEASC 

Ray Davis, Associate Director, CIS School Support & Evaluation 

Chris Bayliss, CIS School Support & Evaluation Officer 
 Andromachi Kokkinou, CIS School Services Advisor 
 
 
Please note: You should have received access to the Five-Year Visit Report to which this letter refers. 
If this is not the case, please contact accreditation@cois.org.  
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CIS-NEASC 

FIVE-YEAR REVIEW 

 
 
 

PART I 
INTRODUCTION 

 
The school’s Five-Year Review Report has four distinct purposes: 
 

1. Chart the school’s progress in addressing the recommendations made by the Visiting Team 
approximately five years earlier and articulating action plans to implement recommendations which 
remain in progress.  

2. Describe significant accomplishments and/or challenges which have occurred since the school’s 
First Report on Progress and Planning (FRPP) and how these have affected or are likely to affect 
the school and its future development.  

3. Reflect on three core principles of the accreditation protocol (School’s Guiding Statements, 
Teaching and Learning, Internationalism) and the extent to which these “drive” the school’s 
programs, practices, and shared understandings. 

4. Envision how the school proposes to serve the needs of the next generation of students at a time 
of rapid change. 

 
In essence, then, the school is asked to review the past, reflect on the present, and look to the future in 
its self-analysis.  

 
 

THE REPORT 

 
Completing the Template 
 
Although the template for the Five-Year Review Report may appear straightforward, the report’s 
usefulness to the school and to the accreditation agencies is entirely dependent upon the thoughtfulness, 
rigor, candor, and care with which it is prepared and supported by evidence. This is why the participation 
of a broad section of the school community in the preparation of the Report is essential. No section of 
the Report should be based on one person’s opinion. 
 
Some of the questions the school is asked to ponder or respond to may produce different answers from 
different parts of the school community and may suggest “thinking in progress” rather than conclusive 
insights, particularly in Section 3 where the school is asked to imagine possible future scenarios. This is 
as it should be. Visitors to the school will be looking for structures, mechanisms, and practices within the 
school that facilitate and encourage such open, creative thinking and dialogue rather than for ready-made 
solutions. 
 
Timeline 
 
The school’s Five-Year Review Report must be received by the accrediting agencies approximately five 
years after the last Team Visit and three years after the First Report on Progress and Planning. Schools 
should allow at least six months for creating the Five-Year Review Report.  
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THE FIVE-YEAR VISIT 

 
Dates for the Visit 
 
CIS and NEASC will confirm dates for the Five-Year Visit before or immediately after the Five-Year 
Review Report has been submitted.  
 
Visiting Team 
 
Typically a team of two peer visitors will spend three days at the school. They will meet with members of 
all school constituencies, visit classes, and review the documentation provided by the school. The 
Visitors’ comments will be on the same template as the school’s in order to provide for easy comparison 
between the school’s and the Visitors’ perspectives on the areas under review.  
 
The school will receive the Visitors’ Report as soon as the accreditation agencies have authorized its 

release and usually within four weeks of the visit. 
   
 

RESOURCES 

 
The Committee(s) participating in the creation of the Five-Year Review Report will benefit from having 
access to: 

● The 8th Edition of the CIS/NEASC Guide to School Evaluation and Accreditation 
● The Visiting Team Report (written approximately five years earlier) 
● The First Report on Progress and Planning (written approximately three years ago) 
● The school’s Self-Study (written five years ago) 
● Other documents which refer to important changes, developments, reviews, significant projects, 

or initiatives during the past three years. 
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REPORT STRUCTURE 

 
It is suggested that schools complete the template in the order in which it is sequenced (NB: 
Schools complete Parts II and III; Part IV is reserved for the Visitors’ concluding observations): 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

  
 

 
 
 

  

 

 

Section 1a  
Context & Process 

Section 1b 
Progress on Visiting Team 

Recommendations 

Section 2a  
Action Plans 

Section 2b  
Accomplishments & 

Challenges 

Section 2 c 
Core Principles 

Section 3  
The Future 

 

 

 

 

 

School Data 
Persons Involved 

Supporting Documentation 

Part II 

 Part III 

 

 
Visitors’ Concluding 

Observations 
Part IV 
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PART II 
FIVE-YEAR REVIEW TEMPLATE 

(NB: Text boxes will expand to accommodate comments) 
 

SECTION 1a – CONTEXT & PROCESS  

● Describe the school’s accreditation and school improvement history. 

● Describe how this report was created and who was involved. 

● Describe any particular challenges encountered in producing the report.  

SCHOOL COMMENTS VISITORS’ COMMENTS 

TASIS England began the re-accreditation process with a visit 
in March 2011. Since receiving the final report, we have, as a 
community, taken the time to reflect upon the commendations 
and recommendations. The full report has been shared with our 
entire community, and we have dedicated numerous faculty, 
department, and divisional meetings to discuss and respond to 
the feedback we received from the visiting team. 
 
After receiving the final report, the recommendations were 
summarized and prioritized by the Executive Team of the 
school. The selected recommendations assisted us as we 
established our goals for the 2012 school year. Immediately 
following the receipt of the final report, the school began an 
intensive strategic planning process that included members of 
the Board of Directors, administration, faculty, staff, and 
parents. Five strategic committees were established to address 
the goals of the school and the respective recommendations 
from the re-accreditation visit. The five committees were: 
 

1. Learning & Potential 
2. Leadership & Service 
3. Community & Well-being 
4. Professional Learning Communities 
5. Sustainability & Culture 

 
Over the course of eight months, the school worked to develop 
a Strategic Plan, much of which is based upon the NEASC and 
CIS reports, and feedback from a recent Ofsted inspection. 
Concurrently, topic-specific divisional meetings addressed 
major themes identified in the visiting team report. The entire 
TASIS England community has been actively engaged in 
responding to and reflecting upon the re-accreditation report.  
 
Our First Report on Progress and Planning was submitted in 
July of 2012. This report was assembled by the Headmaster, 
members of the Executive Team, members of the Academic 
Committee, and the Chairs of the original re-accreditation 
committees. A summary report sent to these individuals 
included a comprehensive list of each recommendation made 
by the visiting team. The responses collected are represented in 
this First Report. 
 
In addressing this 5 year review,, feedback was collected by the 
Headmaster, Executive Team, and members of the Academic 
Committee.  

TASIS England opened in 1976 in an 
attractive green field site in Thorpe, 
Surrey, approximately 15 miles from 
London. It is an independent, co-
educational school for students, nursery 
(age 3) through Grade 12 (age 18). The 
school is now divided into three 
departments, Lower, Middle and Upper 
– with Lower comprising nursery to 
Grade 4, Middle comprising Grades 5-8, 
and Upper comprising Grades 9-12.  
The school currently has nearly 750 
students on roll with over 400 in the 
Middle to Upper School and over 200 of 
these being boarding students enrolled 
in Grade 9-12. Upper school students 
and boarders come from a wide 
diversity of nationalities, while students 
enrolled in the Lower school are 
predominantly US passport holders. 
 
TASIS England is subject to UK Ofsted 
inspections as well as being committed 
towards meeting International 
Accreditation Standards. Many of the 
subsequent requirements overlap and 
this has resultantly kept the school 
actively, but more importantly and quite 
clearly, positively focused on school 
improvement. In particular, this focus 
has been towards ensuring suitable 
residential accommodation and 
provision, as this has been an area of 
growth for the school since the adoption 
of the IB Diploma Programme, and 
towards ensuring all required health, 
safety and security measures are in 
place across the school – a constant 
challenge given the open environment 
and size of the campus, and the 
historical nature of many of its buildings. 
 
The Five-Year Report provided the 
Visitors with an insightful and reflective 
analysis as to where TASIS is at this 
stage in its development. The school 
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In the time that has passed since the visiting team was on 
campus, many new changes have taken place at TASIS 
England: 

● We opened a new state-of-the-art Science Center in 
2011 and a dedicated lower school science lab in 2014. 

● We relocated our upper school library in 2012. 
● We opened a new student center in August 2012. 
● We opened the TASIS England Center for Innovation, 

Inspiration, and Exploration, developed in partnership 
with Samsung, in January 2015. 

● In 2016, we will open two Maker Spaces for STEAM, 
one in the Middle School and one in the Lower School. 

● We hired a new Director of Marketing and 
Communications in 2015, and have aligned 
Advancement, Alumni, Marketing, and Communications 
under one umbrella, working closely with the 
Admissions Team.   

● Under the direction of the Director of Marketing and 
Communication, we created an updated, relevant, and 
attractive website with online applications, launched in 
2015. 

● We initiated a weekly ebulletin that serves as the main 
communications portal for all our news to parents.  

● We have spent considerable time discussing the 
importance of teaching to the minds of 21st Century 
learners, and creating learning spaces that engage 
students actively in the learning process. Our continuing 
challenge will be to balance the needs of our students 
with the realities of our listed buildings. 

● We have established a technology task force to build 
our technology strategic plan.  

● By 2016, we will identify the technical support and 
academic support aspects of the IT department. 

● We formalized our process for identifying students who 
may benefit from services provided by our Learning 
Resource Team in 2012.  

● We have expanded the services offered to our students 
in both EAL and Learning Support, and now provide 
these services in Lower, Middle, and Upper School 
without an additional charge to our parents.  

● We have created a new EAL program in the Lower 
School and will continue to improve our methods of 
assessing these students. 

● As we look forward and continue to focus on student 
learning, we are using our parent survey feedback to 
address areas of concern and to strengthen our overall 
community. 

 
As a school, we focus on multidisciplinary approaches to 
teaching and give attention to differentiated instruction, 
underscoring that TASIS England is “one school” rather than 
three divisions. 
 
Space has been and will continue to be a challenge, however 
several building projects have resulted in new facilities, 
expanded/enlarged spaces, and renovations. Most importantly, 
as we near completion of our Strategic Plan that formally “rolled 
out” in August 2012, we look forward to beginning again, as we 
envisage the future needs of the TASIS England community.  
 

appointed specific members of senior 
leadership and faculty to work on the 
Report, which, considering the 
additional challenge of transferring from 
the 7th to the 8th Edition of the 
Accreditation Protocol, is well written, 
clear in its focus and supported by 
easily accessible evidence made 
available via Hyperlinks. 
 
The Five-Year Visit took place from 21 
to 23 March inclusive, and was 
undertaken by two Visitors, one 
representing CIS and one representing 
NEASC. 
 
On the first morning of the Visit, the 
opening meetings and the guided tour of 
the campus by senior students 
significantly enhanced communication 
and created an atmosphere for open, 
meaningful dialogue throughout the time 
spent at the school. 
 
It was immediately apparent that the 
school has used the recommendations 
of the CIS/NEASC Visiting Team of 
2011 to develop comprehensive forward 
planning strategies. 
 
 
While the school has experienced 
considerable change since the VTR, 
outlined in detail in this Report, there are 
clear indications and supporting 
evidence to demonstrate that TASIS 
England is a school that continues to be 
united in its efforts, is reflective in 
practice and positively engaged towards 
ongoing improvement. 
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It is important to note that TASIS England is in the midst of 
some significant leadership transitions while in the process of 
preparing for this visit. We welcomed our new Headmaster in 
2015, as well as a new Assistant Head of Middle School. At the 
end of this academic year we will see the retirement of our long-
term Middle School Head, and our Lower School Head will 
move to a new school. We are in the process of hiring a new 
Upper School Head. Due to the timing of the previous Upper 
School Head’s departure, our new Headmaster is also serving 
as Head of the Upper School during the current academic year. 
 
We recognize the difficulties that this type of change can have 
on an institution and are working strategically to minimize the 
impact. We are fortunate in that our Middle School Head and 
Lower School Head are able to mentor the Assistant Heads into 
their new roles leading those divisions. This has certainly had a 
calming effect on the community. 
 
Led by the Headmaster and Executive Team, a number of 
administrators, faculty, and staff have contributed to this update. 
The original Accreditation Report and last update were 
reviewed, along with the regular reports provided to the school’s 
Board of Directors, which record progress against the Strategic 
Plan that was prepared following the original Accreditation 
Report. We note below update comments on issues arising from 
the earlier report: 

1. Following a review of effectiveness, Marketing and 
Communications has replaced Advancement, and is 
working closely with Admissions. These two 
departments are jointly responsible for outreach to the 
wider community of prospective students. It should also 
be noted in this context that the school’s fundraising 
activities are minimal. 

2. Further work has been done with regard to the services 
provided throughout the school by the Learning 
Resource Team. These services do not incur separate 
fees. 

3. As part of the technology strategic plan referred to 
above, iPads are provided in certain grades, and 
Chromebooks are provided for middle school students. 
The bring-your-own-device scheme continues for upper 
school students. The effectiveness of these provisions 
will be evaluated as part of a review of the technology 
plan. 

 
Since the last update, we have continued to invest in our 
facilities. In 2014 we opened a new purpose-built dormitory, 
Cloisters, on the South Campus, and we continue to upgrade 
our boarding facilities. We extended classrooms in the Middle 
School and started refurbishment work on Thorpe House. This 
Grade II* Listed building accommodates our Lower School, and 
all work must be done within the constraints government 
planning guidance. A significant Deferred Maintenance program 
has also been undertaken during this period. 

 
  



10 

 

 

SECTION 1b – PROGRESS ON VISITING TEAM RECOMMENDATIONS 

● Reproduce the Visiting Team’s recommendations verbatim from the Visiting Team Report.  

● Indicate the rating you gave each recommendation at the time of the FRPP (C - Completed, IP - In 
Progress, F - Planned for the Future, N - No Action, or R - Rejected). 

● Rate the school’s response to the recommendation at this point in time. You may rate a recommendation 
C (Completed), IP (In Progress), or R (Rejected). 

● For recommendations still In Progress, indicate, in Section 2, appropriate action plans that have been 
designed.  

SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

A 
Philosophy 

and 
Objectives 

(7) 
School 
Guiding 

Statement 
(8) 

Recommendation # 1 FRPP 5 Yr. 

The Administration review the implications raised by the addition of the I.B. 
program in relation to student access to the Arts, which itself is an integral 
part of the TASIS mission. 

School’s Comment: Joint meetings with the members of the 
music/art department have been conducted with those responsible 
for course scheduling. Recommendations have been put forth to 
better assist students in taking additional courses in the arts, music 
and drama. In class meetings, rising ninth grade students were 
informed of the opportunities in the Upper School in the arts, music, 
and drama. A survey conducted to determine the percentage of IB 
students involved in the arts, music, and drama appears to show 
that IB students do have a strong presence in these programs. The 
Upper School schedule has been revised to allow students to 
attend choir, orchestra, and band practice during the day. We have 
seen a significant increase in student participation. The IB Diploma 
Programme allows students who wish to study an additional arts 
subject to take Environmental Systems and Societies – an 
interdisciplinary course which counts as both a group 3 and group 
4 course – enabling them to take two arts subjects instead. We 
have added IB Film HL/SL in our course offerings, and see healthy 
enrollment in IB visual arts and theatre arts. 
 

 IP C 

Recommendation # 2 FRPP 5 Yr. 

The School Administration ensure that the Mission Statement be published 
in all promotional and school operational literature including handbooks. 

School’s Comment: Addressed by Administration and 
Advancement (now Marketing and Communications).  

 

  C C 

Recommendation # 3 FRPP 5 Yr. 

The School Administration ensure that the Mission Statement be posted in 
all classrooms and common areas such as the cafeteria. 

School’s Comment: A full audit was completed to identify areas 
where the Mission Statement was not present. Framed copies were 
hung during the summer of 2012. A review was done in 2015 to 
ensure that the Mission Statements remain in place. 

 

IP C 

(NB: If necessary, add rows for additional recommendations) 
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NOTE ON SECTION B: 
● In this section, schools whose Self-Study and Visiting Team Reports were based on the 8th Edition are required to 

include all recommendations from the Horizontal Reports for each school section (e.g. Early Years, Elementary, 
Middle, High School – as applicable), as well as the Vertical Summary Report. 

● Schools whose Self-Study and Visiting Team Reports were based on the 7th Edition are required to include all 
recommendations from the Horizontal Reports for each school section (e.g. Early Years, Elementary, Middle, High 
School – as applicable), but exclude recommendations from the individual subject/learning area Vertical Reports 
(e.g. English, Mathematics, Science, etc.). 

 
 

SCHOOL SECTION: (e.g. Early Years, Elementary School, Middle School, High School):  

SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

B 
Curriculum (7) 
Teaching and 
Learning (8) 

Recommendation # 1 (Lower School) FRPP 5 Yr. 

The School Administration create a schedule that enables faculty in the 
Lower School to collaboratively plan for student learning. 

School’s Comment: A new schedule, established in the fall of 
2012, enables grade level teachers to have common planning 
time. The format of the Wednesday morning meetings has 
been altered to allow for additional planning time with an 
emphasis on topic-specific issues (literacy, mathematics, 
leveled reading). As we introduce new “specialist” teachers 
(e.g. in the science lab and the soon-to-be MakerSpace 
innovation lab), we must work to ensure that the schedule 
allows common time for lower school faculty members to 
collaborate with the specialist teachers. 
 
Every classroom teacher continues to have common planning 
time in his or her schedule. Lower school teachers frequently 
use this time to focus on unit planners that are tied directly to 
the scope and sequence. They have also used the time to 
create trimester benchmarks and rubrics. 
 

C C 

Recommendation # 2 (Lower School) FRPP 5 Yr. 

The School Administration create further opportunities for a curriculum 
review process that will further enhance the transition from Lower to 
Middle School, this in addition to the regular Wednesday morning 
faculty meeting. 

School’s Comment: A “Scope and Sequence” committee was 
formed and the Lower School is now an integral part of the 
review of curriculum scope and sequence. English and 
mathematics were reviewed in the spring of 2012, with further 
recommendations brought to the Administration during the 
2012-13 academic year. Alignment of the curriculum was a 
priority in the 2012-13 school year. The lower school teachers 
have met with the middle school teachers to ensure a smooth 
curricular transition from Lower to Middle School. The lower 
school Administration meets frequently with the Middle and 
Upper School Academic Dean to discuss curriculum. There is 
now consistent representation of the Lower School on the 
Academic Committee. The FH – 12 Scope and Sequence is 
now complete. 
 
Lower school subject area curriculum leaders have overseen 
the scope and sequence development, and work with teachers 

IP C 
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to ensure that curriculum documents are reviewed and 
instruction is aligned. 

Recommendation # 3 (Middle School) FRPP 5 Yr. 

The Middle School develop horizontal articulation documentation of the 
curriculum. 

School’s Comments: The horizontal articulation document is 
in place. The middle school faculty are now meeting more 
regularly in grade level groups, to make adjustments in their 
planning and ensure opportunities for cross-curricular 
collaboration are embraced and repetition is avoided. 

 

C C 

Recommendation # 4 (Middle School) FRPP 5 Yr. 

The Middle School to develop and implement a written policy statement 
concerning the use of student assessment results to evaluate and 
revise curriculum and methodology on a continuing basis. 

School’s Comment: The Middle School has a formal 
assessment policy that is consistent with the TASIS England 
policy and philosophy of assessment of student performance. 
This is reviewed annually. 

 

C C 

 

 

 

Recommendation # 5 (Upper School) FRPP 5 Yr. 

The Upper School departments continue to develop the curriculum 
documentation with supporting scope and sequence documents and 
curriculum maps. 

School’s Comment: A formal “Scope and Sequence” 
committee has been established, chaired by the Academic 
Dean. TASIS England is also continually updating our DANTE 
curricular maps, headed by our department chairs. Dedicated 
time is provided to departments to review the curriculum. The 
school introduced the position of Curriculum Coordinator for a 
two-year period. During this time the curriculum was fully 
documented and a scope and sequence of learning was 
conducted and completed.  
 
With the understanding that curriculum documentation is a 
dynamic enterprise, each year department heads are charged 
with the job of reviewing, revisiting, and rewriting curriculum 
documents to reflect changes that have taken place. 
 

IP C 

Recommendation # 6 (Upper School) FRPP 5 Yr. 

The Upper School Administration continue to look for solutions 
regarding physical space issues. 

School’s Comment: The College Counseling and IB 
Coordinator’s offices were relocated in the fall of 2011, creating 
space for an Assistant Academic Dean’s office, a storage room 
for standardized test materials, and a dedicated conference 
room for teacher and parent meetings. In addition, the middle 
and upper school Learning Resource specialists were provided 
with dedicated rooms, and the Counselor was allocated a new 
larger room.  

IP IP 
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Our facilities plans include recommendations to create further 
spaces. This issue is an ongoing challenge for the school due 
to restraints placed on us by the town’s planning committee. 

 

Recommendation # 7 (Upper School) FRPP 5 Yr. 

The Upper School Administration looks at ways to develop 
collaborative planning.  

School’s Comment: The new schedule adopted in the 2010-
11 school year includes a Wednesday morning faculty meeting 
time. This provides academic departments with more time to 
use for collaborative planning. Teachers have also been given 
time on professional development days to allow for extended 
meetings. In 2016, part of our two-day professional 
development sessions were allocated for IB collaborative 
planning.  

 
Collaborative planning time is a continuing challenge for our 
faculty in the Upper School. The English and Science 
departments piloted retreat days to work on curriculum outside 
the school day. This is one way to address this issue.  

 
In the 2016-17 academic year, we will start the process for our 
new strategic plan for TASIS England. In order to clarify the 
issue of planning time, one area of study and review will be the 
number of classes, number of students, and the other non-
academic responsibilities our faculty undertake. 

 

IP IP 

(NB: If necessary, add rows for additional recommendations) 
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

C 
Governance 

and Management 
(7) 

Governance 
and Leadership 

(8) 

Recommendation # 1 FRPP 5 Yr. 

The TASIS England Board continue to regularly communicate to the 
school community its decisions, amendments to policies and long-term 
strategies. 

School’s Comment: The Chairman of the Board distributes 
commentary following each board meeting and has attended an 
all-faculty meeting to update the community on the functions of 
the board and board policies. Additionally, the Chairman of the 
Board attends all opening-of-school meetings in the fall. As part 
of the board meeting this year, board members took the 
opportunity to see first-hand what happens across the school, 
spending a portion of a day visiting classrooms and talking with 
Division Heads, followed by sharing their observations. 
 

C C 

Recommendation # 2 FRPP 5 Yr. 

The TASIS England Board continue to commit itself to regular training 
as started in the previous academic year. 

School’s Comment: The November 2012 board meeting 
included a training session. Additional training has taken place 
with various members of the board and administration 
participating. The Board Chair and Headmaster attended the 
ECIS Leadership Conference in 2014. Induction training is 
provided to new board members. 

 

 

C C 

Recommendation # 3 FRPP 5 Yr. 

The school community as a whole recognize that the single conduit of 
communication to and from the TASIS England Board is exclusively 
through the Headmaster. 

School’s Comment: The Chairman of the Board and 
Headmaster presented an overview of the visiting team’s 
recommendations and highlighted the process for 
communicating with the board.  
 
There are exceptions to this practice and the importance of this 
recommendation within an effective governance framework is to 
be re-emphasised to faculty and staff so that communication 
with the board goes through the proper channels.  
 
The Headmaster communicates to the faculty and staff at our 
regularly scheduled monthly meetings, and through written 
communications that are then made available on our Learning 
Management System. 
 

C C 

Recommendation # 4 FRPP 5 Yr. 

The TASIS England Board ensure that the membership of each of the 
seven committees distinctly upholds the single line of communication 
from and to the school through the Headmaster. 

C C 
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School’s Comment: This item was reviewed as part of the 
Headmaster evaluation during the May 2012 board meeting. 
Improvements have been discussed in this area. There are 
occasions when a board member with specific responsibilities 
will communicate with the relevant senior manager. With some 
exceptions noted, this recommendation was re-emphasised 
following a review last year to ensure that communication goes 
through the proper channels. 
 

Recommendation # 5 FRPP 5 Yr. 

The TASIS England Board clearly formulate and communicate a new, 
all encompassing Strategic Plan for the school following the outcomes 
of this Team Visit. 

School’s Comment: The Strategic Plan adopted by the board 
was communicated to the TASIS community and is available on 
the TASIS England website. A new Strategic Plan will be 
prepared in the 2016-17 school year. 

 

C C 

Recommendation 6 FRPP 5 Yr. 

The CFO review and clarify financial planning and processes for faculty. 
School’s Comment: Some planning and action has been 
undertaken and more administrators and faculty now 
understand the financial planning process.  
 
Further work to ensure a consistent understanding is underway, 
through continuing communication with administrators, faculty, 
and staff. The Business Office resource is available to answer 
queries as they arise. 

 

IP C 
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

D 
Staff (7) 

Faculty and 
Support Staff 

(8) 

Recommendation # 1 FRPP 5 Yr. 

Management establish a clear and systematic appraisal procedure for all 
staff, leading to a personalized plan for professional growth. 

School’s Comment: The Executive Team has reviewed and 
approved consistent documentation for teacher appraisals. 
Professional development will be aligned to two distinct areas: 
1) school-wide theme-based professional development, and 
2) specific development for individual teachers based upon their 
annual appraisal.  
 
Folio Collaborative was introduced in 2014, providing a systematic 
way to ensure a clear and cohesive appraisal procedure. All those 
involved in evaluation and supervision have been given 
expectations for Folio and have attended training sessions on its 
use. 
 
The pilot yearly appraisal system introduced in Folio for the 2015-16 
academic year allows every faculty and staff member to have an 
evaluation.  
 
Each year, the Division Heads create one common school-wide 
focus for professional growth. For example, this year our focus is on 
formative and summative assessment, which includes updated 
appraisal forms and cycles for evaluation that have been created 
for staff. A requirement of 36 hours of professional development 
over a 5-year period is in effect. 

 
For middle and upper school teachers, the professional growth 
plans may also be informed by feedback received from students via 
a new student survey tool launched in 2016. 
 

IP C 

Recommendation # 2 FRPP 5 Yr. 

Management ensure that the “Staff Handbook” remains an up-to-date, 
comprehensive document for continual use as a resource. 

School’s Comment: The TASIS England Employee Handbook has 
been updated and revised to reflect changes in policy and 
procedures. The Handbook is available to all faculty and staff on the 
school website. 
 
In 2015, a task force completed an audit of all policies and 
procedures, including those in the Employee Handbook, to ensure 
that we are in line with the UK Ofsted requirements. 
 

C C 

Recommendation # 3 FRPP 5 Yr. 

The Administration ensure that contracts of employment are standardized 
and that salaries are regularly reviewed. 

School’s Comment: A consistent contract format was established 
and implemented during the 2012-13 academic year. Salaries were 
reviewed and appropriate changes were completed by the 
Headmaster and the CFO.  
 

C C 
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Work has been done to ensure more continuity across the boarding 
contracts and housing benefits. Contracts of employment are 
regularly reviewed to incorporate changes in employment 
legislation. 
 

Recommendation # 4 FRPP 5 Yr. 

   

(NB: If necessary, add rows for additional recommendations) 
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

E 
Student 
Support 

Services (7) 
Access to 
Teaching 

and 
Learning (8) 

Recommendation # 1 FRPP 5 Yr. 

The Administration to assess counseling needs and consider an 
additional counselor at the Middle/Upper School level. 

School’s Comment: A school-wide well-being committee 
was established and reviewed the well-being and related 
services for students and faculty/staff. The review of the 
Counseling Services was an integral part of this process.  
 
A counselor for the Middle School has been appointed and 
will begin work in August 2016, allowing the upper school 
counselor to focus solely on the upper school students. 

 

IP C 

Recommendation # 2 FRPP 5 Yr. 

The faculty continue to work on designing and implementing an 
advisory (guidance) program in the Middle and Upper Schools to 
align with the school’s mission and best practices in addressing 
affective development. 

School’s Comment: In February 2012, the middle and 
upper school Advisor programs were reviewed. For our 
student orientation days at the beginning of the 2012-13 
school year, the Upper School, with the help of an outside 
organization, offered experiential learning sessions on the 
topics of "Every Second Counts" and "Wise Listening, Bright 
Speaking." 
  
The Middle School implemented a Schools Skills and Life 
Skills program for all middle school students. After reflection 
it was decided that these programs did not fully serve the 
needs of our students. 
 
As part of the fulfillment of the Strategic Plan, The 
Flourishing Steering Group undertook the task of 
documenting a sequential school-wide advisory curriculum. 
The school developed the Flourishing Program based 
around elements of positive psychology and positive 
education. The Steering Group developed a scope and 
sequence for FH – grade 12 and scheduled lessons for 
students began in the 2014-15 school year. 
 

IP IP 

Recommendation # 3 FRPP 5 Yr. 

The school provide concrete guidance for advisors. 
School’s Comment: Orientation for all new faculty members, 
and a refresher course for returning faculty, were conducted 
in August 2012. The advisory committee made its 
recommendations to be implemented in the fall of 2013.  
 
The Middle School held scheduled periodic planning 
meetings for grade level advisors. More recently, all faculty 
have received training on different aspects of the Flourishing 
Program, and selected staff were trained to deliver certain 
parts of the program. Trained staff act as mentors, teaching 

IP IP 
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the course so that other teachers can observe, learn, and 
participate in the program along with the students.  
 
The committee continues to meet to plan for further 
programming while reviewing the curriculum.  
 
In August 2016, before the start of the 2016-17 academic 
year, professional development for our faculty and staff will 
focus on how to support our students through our advising 
program. 
 

Recommendation # 4 FRPP 5 Yr. 

The Administration review the caseload of the Upper School learning 
support teacher and consider an additional teacher. 

School’s Comment: Please see the school’s comment in 
section E1. The school hired an aide to assist with the upper 
school program. This position has recently been vacated and 
has yet to be refilled. We are monitoring the number of 
students who need the assistance of our Learning Resource 
Center. At present, our upper and middle school full-time 
Learning Support faculty have manageable caseloads.  
 
At this time, there are fewer students in the upper school 
Learning Support program. Any future need to hire additional 
help will be monitored by the Learning Support teachers. 
Furthermore, as approved by the board in September 2015, 
TASIS England no longer charges our families for Learning 
Resource support in Lower, Middle, and Upper School. As 
part of our comprehensive service to our families, students 
who need learning support are given the proper assistance 
by our team without any additional charge.  

 

IP C 

 
Recommendation 5 FRPP 5 Yr. 

The Administration review the number of personnel needed to 
effectively operate the Health Center 

School’s Comment: A review by the Headmaster and 
Director of Operations, in consultation with the Health Center 
staff, determined that the facility is appropriately staffed to 
meet the demands of a day and boarding school. The on-call 
procedure has also been reviewed. We have contracted with 
a physician who is available at the school on certain days to 
deliver services directly to students and faculty. 

C   C 

 
(NB: If necessary, add rows for additional recommendations) 
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

F 
Section F: 

Resources (7) 
Operational 
Systems (8) 

Recommendation # 1 FRPP 5 Yr. 

The Administration conduct a review of the issues of soundproofing Music 
rooms and the detrimental impact the lack of it has on learning in other 
classrooms. 

School’s Comment: Partial soundproofing was installed in the 
spring of 2012. The Campus Master Plan outlines a complete move 
of the music department in future years. The current soundproofing 
will greatly assist in improving the learning environment in adjoining 
classrooms until the eventual move of the music department.  
 
Relocation of the music department remains under consideration, 
with no firm plans for change.  

C IP 

Recommendation # 2 FRPP 5 Yr. 

The Administration continue to seek ways to address the issues of storage 
across the school. 

School’s Comment: In the fall of 2011, the school cleared out the 
main storage area in Magna Carta Hall to allow for greater storage 
of necessary items. For the summer of 2012, a committee was 
formed to implement a more structured and organized method of 
storing classroom items during the summer. We have further 
improved this by adding containers specifically for storage 
purposes.  
 
For a school that provides both a summer and winter program, 
storage will always be an issue. By introducing better controls and 
systems, the school is improving storage management. 
 
Storage space for boarding students has significantly increased, 
with areas of the new Cloisters Dorm designated specifically for 
storage. Three classrooms were remodelled in 2015 as part of the 
multi-year refurbishment of the Lower School. Storage was a major 
consideration in configuring these classrooms. 

IP IP 

Recommendation # 3 FRPP 5 Yr. 

The Administration review the procedures and areas of responsibility of the 
Buildings and Grounds Committee in light of recent and upcoming changes 
to the school’s facilities. 

School’s Comment: A review of the roles and responsibilities of 
the Buildings and Grounds Committee was conducted in the spring 
of 2012. A full report was presented to and adopted by the TASIS 
England Board and Foundation in the spring of 2012. 
 
The school hired an Estate Manager and realigned the supervision 
of the maintenance and grounds staff. The Buildings and Grounds 
Committee continues to supervise and oversee proposed changes 
to facilities and related resources. Regular reports are made to the 
Campus Development Committee of the Board, which is responsible 
for changes to the school’s facilities. 

C C 

Recommendation # 4 FRPP 5 Yr. 
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

G 
Section G: 

Student and 
Community Life 

(7) 
School Culture 

and Partnerships 
for Learning (8) 

Recommendation # 1 FRPP 5 Yr. 

The Faculty review the Advisory Program to better meet the needs of the 
students. 

School’s Comment: Please see the school’s comment in section 
E2. 
 

IP IP 

Recommendation # 2 FRPP 5 Yr. 

The Dean of Residential Life further the boarding students’ sense of 
belonging and integration by strengthening the coordination of the many 
support systems currently in place. 

School’s Comment: Formalized, weekly meetings, established to 
address the specific needs of boarding students, are attended by 
the Dean of Residential Life, the Upper School Counselor, the 
Learning Support Director, the Dean of Students, the Upper 
School Head, and the Nurse and Advisors when necessary. The 
meetings increase the level of communication about and the 
attention paid to the boarding students who may need extra 
support during the year. 
 
The Boarding program now utilizes more than 60 faculty members 
within the Duty Teams. These teams provide safety and security 
primarily for the boarders, but also provide a role-modelling, 
mentoring, and academic support system within the program. 
 
The Duty Team Leaders, responsible for leading each weekday 
and weekend team, meet weekly on Monday mornings at 7:45 
a.m. The meetings summarise the events of the previous week, 
which helps plan the week ahead. Some procedural changes are 
made at these meetings, specifically addressing issues that may 
arise each night. 
 
The Duty Teams meet each night at 7 p.m., when the majority of 
the team arrive for duty. The meetings primarily provide the Duty 
Team Leader with an opportunity to disseminate important 
information. 
 
We implemented a new online attendance system within the 
boarding program. It is proving to be quite successful and we hope 
to use it again next year. The system provides enables students to 
apply for ‘Leave’ from their phones and/or computers, thus 
eliminating a great deal of paperwork. 
 
A new appraisal system for Dorm Parents was implemented at the 
end of last year. Our aim is to improve on this system this year, 
and we will review the process in April 2016. 
 
As required by Ofsted, we have begun to document and evidence 
much of the work that we do within the boarding program. We 
have for many years documented the ‘notes’ from the Duty Teams, 
and we will now document and archive all of our student meetings 
and staff meetings each night. 
 

IP C 
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Recommendation # 3 FRPP 5 Yr. 

School Administration further develop strategies to bridge the cultural gap 
perceived between boarding and day students. 

School’s Comment: In the fall of 2011, the Director of Residential 
Life contracted with an outside organization to provide on-campus 
weekend activities for day and boarding students. This addition 
promotes greater interaction between the two groups. Evening 
tutorials have also assisted in breaking down the barriers. Through 
the student leadership program, both day and boarding prefects 
work to provide weekend activities for the upper school student 
body. Attendance at these activities, which include school dances, 
talent evenings, and sports competitions, has grown steadily year 
after year. 
 
Beginning in the 2016-17 academic year, the position of grade 
level deans will be established to create and build community 
among classes, with attention focused on bridging the gap 
between day and boarding students. The grade level deans will be 
responsible for the review of the advisory program and for 
curricular and non-curricular activities designed to build 
community. 
 

IP IP 

Recommendation # 4 FRPP 5 Yr. 

The school continue to review dormitory and common spaces in order to 
ensure the comfort and well being of boarding students. 

School’s Comment: In the summer of 2012, we renovated one 
dorm, redecorated two female dorms, and replaced bathrooms in 
two dorms. In the fall of 2014, we opened a new dormitory that 
includes common space and upgraded bathrooms. 
 
A long-term master plan has been established to ensure attention 
is given to dormitory conditions. Annual facilities plans allocate 
resources on a rolling basis to improvements and refurbishments 
of residential facilities. This work is normally undertaken in the 
summer and completed before the start of the academic year.  
 
During the school year, when minor enhancements are identified 
and improvements may be made, every effort is made within the 
operational constraints to complete them.  

 

IP IP 

(NB: If necessary, add rows for additional recommendations) 
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SECTION 2a – ACTION PLANS 

Summarize action plans the school has developed in response to Visiting Team Recommendations rated In 
Progress (IP) at this Five-Year stage. 

Section 
(e.g. A1, B4 

Middle 
School, 

etc.) 

Actions Success Criteria Timeline 

B B6. Ongoing review of the 
classroom spaces and 
office spaces helps us 
assess our needs at TASIS 
England. 

 
● TASIS England will 

convert under-utilized 
spaces, such as the 
lower and middle 
school computer labs 
to create Maker 
Spaces that will 
increase focus on 
STEAM (Science, 
Technology, 
Engineering, Arts, and 
Math) learning for 
2016-17 academic 
year.  

● TASIS England will 
undertake a 
facilities/space audit 
in conjunction with 
work on the strategic 
plan development.  

● Spaces in the lower 
school building will be 
redesigned to include 
an Early Years space 
and improve current 
classroom spaces. 

 
B7. The upper school 
administration looks at 
ways to develop 
collaborative planning. 

 
● TASIS England will 

establish regular 
release days for 
departmental retreats. 

● The school will 
increase faculty 
professional 
development time 
through the creation 

 

 

 

 
● During the summer of 2016, the 

Maker Spaces will be created, 
ready for use in the 2016-17 
school year. 

● More efficient and effective use 
of space which reflects our 
strategic goals.  

● Five-year Strategic Plan and      
updated Campus Master Plan, 
including the facilities audit, will 
be articulated during 2016 and 
2017.  

● Designs for lower school 
classrooms will be created 
during the spring of 2016, with 
an expected completion of work 
during the summer of 2017. 

  

 

 

 

 
● Improvement in consistency of 

pacing and delivery of 
curriculum and assessments. 

● Schedule for beginning of year 
developed. 

 

  

 

 

 

 

 
2016-2017 

 

 
2016-2021 

 

 
June 2017 

 

 

 
2016-2017 

 

 

 

 

 

 

 

 
Ongoing 

 

Fall 2016 
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of a PD week prior to 
the start of school. 

● The upper school 
administration will 
review schedules to 
determine 
opportunities for 
common planning 
time. 

 

 

 

 

 

E E2. The faculty continue to 
work on designing and 
implementing an advisory 
(guidance) program in the 
Middle and Upper Schools, 
to align with the school’s 
mission and best practices 
in addressing affective 
development. 
 

● The school will clearly 
define the role of an 
advisor in the Middle 
and Upper School.  

● Advisors will be asked 
to provide individual 
support for their 
advisees in the areas 
of academic 
achievement and 
social and emotional 
well- being.  

● Advisors will be 
empowered to fulfil 
this role through the 
development of a 
dashboard of 
information that 
supports them in their 
role. On an ongoing 
basis, advisors will be 
able to access readily- 
available, centrally-
located information as 
to how their advisee is 
seeking to fulfil the 
mission of the school. 

 
E3. The school provides 
concrete guidance for 
advisors. 
 

 

 

 

 

 

 

 
● Expectations will be outlined 

and shared with advisors. 
● Advisors will be asked to 

provide feedback about the 
professional development 
program offered during the 
2016-17 school year. 

● A survey will be conducted to 
determine if these new-found 
skills are being implemented. 

● The depth and quality of advisor 
comments are at or exceed a 
satisfactory level.  

● A common vocabulary and 
approach is used throughout 
the advisory groups. 

● Student appraisal of the advisor 
program is positive. 

● Parental feedback about the 
advisor program is positive. 

 

 

 

 

 
See above 

 

 

 

 

This is a major goal 
for the 2016-17 
school year. 

 

 

 
2016-2017 

 
2017 

 

 
2017 

 

 
2016-2017 

 
2016-2017 

 
2016-2017 

 
2016-2017 
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● A professional 
development program 
that focuses on best 
practices in advising 
will be implemented at 
the start of the 2016-
17 academic year 
during the faculty 
orientation, and will 
continue throughout 
the year. The program 
will include training in 
the areas of: 

○ academic 
advising 

○ dealing with 
social and 
emotional 
issues 

○ promoting 
mental health 
and well-
being 

○ accessing 
and utilising 
the advisee 
dashboard 

○ communicatin
g effectively 
with parents. 

 
 
 
 
 
 
 

 

 

 

 

F F3. School Administration 
further develops strategies 
to bridge the cultural gap 
perceived between boarding 
and day students. 
 

● Establishment of 
Grade Level Dean 
positions, with a 
significant emphasis 
on the responsibility to 
create a sense of 
community and break 
down barriers 
between day and 
boarding students. 

● Creation of grade 
level events during 
the course of the 
school year. 

 

 

 

 
● Increase the number of 

students attending grade level 
events.  

● Receive positive feedback from 
these grade level events. 

● An increase in the number of 
events, and the continued 
development of this program in 
subsequent years. 

● Survey results indicating a 
decrease in the reported 
perception that there is a gap 
between day and boarding 
students. 

 

 

 

 

 

 

Program to be 
introduced in the 
2016/17 school year 
and developed 
thereafter. 
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● Creation of survey to 
gather student and 
faculty feedback 
about events and 
general perceptions. 

 
F4. The school continues to 
review dormitory and 
common spaces in order to 
ensure the comfort and well 
being of boarding students. 
 
This action is ongoing and is 
subject to a number of 
operational and planning 
constraints. 
 

● The school will 
continue dormitory 
refurbishments.  

● Tudor Dormitory will 
be updated with 
improved common 
spaces and the 
installation of Jack 
and Jill bathrooms 
where possible. 

● The school will 
develop a schedule 
for the decoration of 
remaining dormitory 
spaces, as required. 

 
 
 
 
 

 

 

 

 

 

 

 

 
● Schedule of dormitory 

refurbishments. 
● Refurbishment of Tudor Dorm 

will be completed. 
● Completion of a facilities 

schedule indicating suggested 
work to be done.  

● An upgrade in the school’s 
boarding accommodation 
leading to improved comfort 
and well-being of boarding 
students. 

 

 

 

 

 
 

 
Summer 2016 and 
then ongoing 

G G1. The administration 
conducts a review of the 
issues of sound- proofing 
music rooms and the 
detrimental impact the lack 
of it has on learning in other 
classrooms. 

 
● The Master Plan 

Review will be 
completed over the 
next eighteen months. 
Within the review, a 
consideration (and 
subsequent decision) 
about the relocation of 
the music program will 
take place. If the 
decision is made to 
retain the locations of 

. 

 

 

 

 

 
● Master Plan review to be 

completed, along with the 
Strategic Plan within next 
eighteen months. 

● A decision is made to either 
relocate or remain in current 
location.  

● Soundproofed rooms are 
achieved, thus eliminating the 
detrimental effect on classroom 
learning.  

 

 

 

 

 

 

 

 
June 2017 

 

 
June 2017 

 

 
June 2018 
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the existing facilities, 
the school will 
determine a rolling 
program to 
soundproof the 
remaining rooms.  

 
G2. The Administration 
continues to seek ways to 
address the issues of 
storage across the school. 

 
● This is a continual 

process and 
opportunities are 
taken as we build or 
refurbish existing 
facilities. The school 
will continue to keep 
storage as a priority 
for consideration in 
future new builds and 
refurbishments.  

● Operational areas are 
reviewing their 
storage requirements 
alongside their current 
storage of resources, 
equipment, etc.  

 

 

 

 

 
● New spaces are built or 

redesigned with additional 
storage opportunities. 

● A more efficient and effective 
use of space. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Ongoing 

VISITORS’ SUMMARY COMMENTS & OBSERVATIONS 

The majority of the school’s plans listed above are still being developed, or in relative infancy in terms of 
implementation. However, the Visitors saw sufficient documentation, held numerous discussions and spoke 
to enough key members of the school community to gain confidence that the plans are ‘actual’ and that 
progress towards their realization is well underway.  
There should now be a formally instituted process whereby the Board and Senior Leadership regularly revisit 
and make any necessary amendments to these Action Plans on an ongoing basis. To this end, it would be 
helpful to include more staged and specific timelines with indicators developed to measure successful 
completion and effectiveness of implementation as each stage is accomplished.  
It will be important to ensure that the current plans are incorporated into, and remain focus areas of the new 
Strategic Planning process planned for 2016 -2017.  
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SECTION 2b – ACCOMPLISHMENTS & CHALLENGES 

● Reflect upon and describe significant accomplishments and/or challenges that have occurred since the First 
Report on Progress & Planning and comment on their current and likely future impact on the school as a 
whole.  

● The sections reflect the 8th Edition Standards headings.  

SCHOOL COMMENTS VISITORS’ COMMENTS 

School Guiding Statements (A): 
Internationalism 
In this very unique school of more than 740 
students, we have 54 nationalities represented. 
TASIS England boasts such diversity and, 
therefore, rich multi-layered experiences. 
 
We are a community of world travellers and 
dwellers. Furthermore, as we live, study, and 
grow with each other, we gain the pivotal 
lessons of diversity – to truly respect and 
understand cultures other than our own. 

  
Our mission statement indicates a belief in the 
worth of each individual and the importance of 
enduring relationships. Through a careful 
admissions process, we attempt to ensure that 
our student and faculty bodies are balanced, 
representing a wide variety of nationalities. 
Within this diverse community our students are 
able to engage with one another and recognize 
and value the importance of each culture.  

 
Internationalism at TASIS England is not simply 
defined by the number of nationalities 
represented on campus, but rather by how our 
students interact and engage in the world. As an 
international community we can nurture and 
build the leaders who will inherit this complicated 
world. TASIS England is in the unique position to 
cultivate leadership that can embrace these 
nuances. Even our geographical position allows 
us a purview that is rare. For the fifty-plus 
nationalities represented at our school, what we 
teach at our core is that there is no “other.” The 
“other” is a part of who we are as a multi-ethnic, 
multicultural, and pluralistic community. Hence, 
our job as educators is critical in this process as 
we teach and also learn with our students.  

 
Living and thriving with diversity is the single 
biggest challenge in our world today. Our faculty 
and staff endeavor to sustain our mission – 
“believing in the worth of each individual.” 

  
Examples of Internationalism at TASIS England: 

 

TASIS England has made a concerted and effective effort to 
sustain its commitment to the concept of Internationalism 
given the ever-changing global world and its increase in the 
number of international students it serves. The Core Virtues 
play a major role in building students’ understanding and 
acceptance of those virtues.  

 

With over fifty nationalities represented, the school celebrates 
the multi-cultural experiences of its students and their 
families. The students clearly demonstrated their acceptance 
of, respect for and deep caring and compassion for their 
peers through their interactions with each other around the 
school and in conversations with the Visitors.  

 

The Visitors believe the school will continue its commitment 
to internationalism and be attentive to the quickly changing 
global economy and political world. The development of a 
formal, contextual definition of internationalism at TASIS 
England would further strengthen the school community’s 
understanding of the concepts within it. The school, once 
having established common understandings around this 
definition, should then focus on embedding these concepts 
into its formal curriculum and towards teaching and learning 
practices.  

 

Prior to the development of the next Strategic Plan, the 
Guiding Principles should be revisited and updated as 
appropriate. The school will be well served by including a 
broad range of representatives in this process, including 
parents and students.  

 

The school’s Mission Statement is a living document that is 
understood by the school community. The Mission continues 
to be used in the decision-making process both by the Board 
and the Senior Leadership Team. Several recent initiatives 
reflect the school’s Mission such as the increase in 
computers for students in the Lower and Middle Schools, the 
addition of STEAM classrooms in those same two divisions, 
the opening of the new science building, and the addition of 
the Student Management System. TASIS England is 
committed to “being the best of the best”. 

 

The Mission, Guiding Principles and commitment towards 
internationalism are all closely inter-related and establish the 
foundation of the school. The Visitors anticipate that 
undertaking a review and further development of all of these 
components will include collecting feedback, data and input 
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Internationalism at TASIS England is 
experienced in numerous ways within our 
community. In our academic program we are 
proud to offer increased language opportunities 
for our students. For example, in 2015 we 
began our German and Mandarin offerings in 
the Upper School. Our IB native tongue 
program includes Russian, Turkish, Italian, 
German, Spanish, and French. 

As an American school in England, we teach 
our students about British culture and values 
and American civic literacy. A deep level of 
understanding of various cultures is necessary 
to successfully complete the humanities 
capstone course requirement for graduation. 

Our Academic Travel Programs continue to 
allow our students to spend time in another 
country and learn its history, which leads to an 
understanding of its political landscape, 
motivations, and social expectations. Finding 
shared interests, habits, and values during 
these trips helps to remove the barriers 
between “us” and “them.” In this way, travel at 
TASIS England is a transformational 
experience, making it impossible not to 
recognize how much other people matter in our 
increasingly interconnected world. 

Our admissions team pays close attention to 
incoming student nationalities, particularly in 
our Boarding Program, where we make every 
effort to ensure that dorm residents have a 
healthy balance of cultural backgrounds to live, 
learn, and interact with on a daily basis. Our 
all-school mother- tongue language liaison is 
available to all families in our community. The 
focus on the TASIS England Core Virtues, 
which include respect, open-mindedness, and 
compassion, is infused within our curriculum, 
our activities, and our boarding life. 

 
Throughout the year, in our divisional 
assemblies and through clubs and activities, 
students are able to share their own cultural 
backgrounds and values, learn about the 
cultures of their fellow community members, 
and engage in wide- ranging dialogues about 
internationalism. 

 
Perhaps our most popular celebration of 
internationalism takes place at our annual 
International Festival, which is attended in 
large numbers by students, parents, faculty, 
and staff. In addition, our community dinners 
assist in promoting not only community building 
but also the celebration of diversity. 

 

TASIS American School in England serves a 

from a full range of school community representatives. The 
process towards establishing the school’s next Vision and 
Strategic Plan should reflect a school-wide collaborative 
effort.  
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large international population and promotes the 
necessity and the benefits of an international 
perspective. Yet the reality of global instability in 
the financial markets and in the political arena in 
Europe and the Middle East makes us pause 
and reflect on how we move forward at TASIS 
England. 

  
After the Paris bombings in November of 2015, 
we reviewed, updated, and added more security 
measures to our existing plans. For several 
weeks, we also curtailed travel to France and 
London. Although we are moving forward with all 
our travel programs for this and next year, in 
view of the possible shift in legislation in the UK 
and the push to tighten borders against 
migration in Europe, all our travel programs 
might require review.  

 
Our students hold passports from many nations. 
When we plan school trips, we are currently able 
to bypass applying for visas for individual 
students by getting a visa for each group. Future 
UK legislation may change this procedure. The 
political and social realities that Europe and the 
UK will face in the coming years will affect the 
travel programs that are pivotal aspects of our 
TASIS England identity and points of pride. 

 
Mission Statement 
The TASIS England mission statement 
continues to be central to school’s ethos and 
decision-making. The mission guides our efforts 
with regards to resources, schedules, 
professional development, student services, 
curriculum, co-curricular activities, and other 
school business.  

  
Our teachers, students, parents, faculty, and 
staff have constant access to the school’s 
mission statement from our publications, our 
website, and the placards placed in every 
classroom and office. The TASIS England 
mission statement sets forth beliefs that drive the 
school’s goals, hiring practices, instructional 
leadership, and program initiatives and is 
reflected in the course offerings, class 
expectations, and a shared set of values to 
guide decisions. 

  
Our mission states that TASIS England is “an 
educational community which fosters a passion 
for excellence.” We live the mission by providing 
our students with extensive opportunities to take 
higher level classes, with a robust course 
offering, and with separated classrooms for 
Advanced Placement and International 
Baccalaureate Diploma Programme instruction, 
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to name just a few. For our younger students, 
this important part of our mission is evidenced by 
the newly renovated science lab space in the 
Lower School, and by the implementation of the 
i2 Learning program that will accompany two 
new STEAM labs in the Lower and Middle 
Schools. This year and going forward, our 
English-as-an-Additional-Language services are 
free from any additional charges.  

 
“TASIS is committed to transmitting the heritage 
of Western civilization and world cultures …” As 
stated in our examples of internationalism at 
TASIS England, we reinforce this guiding 
principle from our mission statement throughout 
our curriculum and programs: in our academic 
program where we offer increased language 
opportunities for our students; in our humanities 
capstone course requirement for graduation, 
which requires a deep level of understanding of 
various cultures; in our Academic Travel 
Program; and in the the study of British culture 
and values and American civic literacy. 

 

Equally central to our mission is our aspiration to 
offer “a challenging academic program with 
opportunities for artistic endeavor, physical 
activity, and service to others.” The art programs 
at TASIS England continue to be a point of pride 
and an integral part of the core program of 
studies. Currently on display in the Fleming 
Gallery is an exhibition of student work, one of 
many opportunities to celebrate the artistic 
endeavors of our students. This year we 
extended our artistic instruction to include our 
parent community by offering a series of 
Tuesday evening studio art lessons for all levels, 
led by our Visual Arts faculty.  

 
Our commitment to service and physical activity 
includes our long-term membership in the 
International Schools Sports Tournament (ISST), 
which provides our students with athletic 
competition and travel throughout Europe and 
beyond. The breadth of after-school sports and 
activities programs, the hours our students 
dedicate to community service, and the 
involvement of our faculty in leading these 
groups and teams testify to the school’s 
commitment to uphold our mission.  

 
Our mission statement closes with our belief in 
“the worth of each individual and the importance 
of enduring relationships,” and our goal to 
“embody and instill the values of personal 
responsibility, civility, compassion, justice, and 
truth.” Enduring relationships for TASIS England 
includes our 4000-plus alumni community. In 
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February 2016, our Alumni Office conducted its 
most recent survey of this community with the 
goal of better communication, outreach, and 
engagement.  

 
Personal responsibility, civility, compassion, 
justice, and truth are continually reinforced 
through our focus on the TASIS England Core 
Virtues and through our Flourishing Program. 
The latter seeks to provide our students and 
community with the ability to develop self-
awareness and recognize its value; to 
understand that individuals can effectively 
respond to the present; to appreciate the 
inherent worth of others; and to believe that 
challenge is an opportunity to learn.  

 

A mission that is widely shared and aligned with 
the school’s policies and practices naturally 
brings challenges with it. Continuous 
improvement is critical in these instances, as is 
identifying the obstacles. Currently, we’re finding 
challenges in the following areas: 

● Our IB/AP program where space, 
teachers, and student involvement may 
be creating divide in community, 

● An increased pressure to achieve higher 
test scores, specifically IB and AP test 
scores, 

● After-school activities and the added 
time-management stress they place on 
our faculty who are involved in the 
program. 

Vision 
There have been some preliminary discussions 
with the Board and Administration to develop an 
updated vision for the school. In advance of the 
preparation of the new strategic plan the output 
from these discussions will be used so that a 
vision can be agreed. 

 

Teaching & Learning (B): 
    Lower School 

● Since the last report, the Lower School 
has worked to clarify the curriculum. The 
curriculum documents were updated, 
with careful attention given to ensure 
alignment between the school’s Core 
Knowledge curriculum, the US Common 
Core State Standards, and the programs 
used by the lower school teachers. 
Careful alignment was reviewed both by 
grade level teams and vertical teams. 

● The lower school grade reports have 
been updated to a standards-based 
grade report. In conjunction with these 
new grade reports, teachers have 
identified student benchmarks for each 

 
Lower School  
 
Establishing the Lower School curriculum remains a work in 
progress. Working on curriculum articulation and 
documentation has been a teamwork effort among the Lower 
School teachers and the additional collaborative planning 
time now scheduled each week has helped enable this 
process. The Core Knowledge Curriculum being followed at 
the school has essentially been created by the teachers and 
incorporates US Common Core Standards. A logical scope 
and sequence has now been developed through the grade 
levels.  
Each grade level now has one common meeting and planning 
time per week which has created greater opportunities for the 
teachers to engage in collaborative curriculum review and 
revision.  
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trimester. They devised a scoring rubric 
to use when assessing and reporting 
student progress. An accompanying 
parent document was created to ensure 
that parents clearly understand the 
school’s expectations of the students. 

● Classroom teachers have been 
developing year-long plans. Based on 
these, unit plans that incorporate cross-
curricular connections, technology 
integration, and differentiation for EAL, 
gifted, and Learning Support students 
are being created. 

● Focusing on assessments and 
recognizing the need to improve how we 
monitor student progress, the Lower 
School brought in the NWEA MAP test 
for students in grades 3 and 4, which will 
also be used in grade 2 at the end of the 
year. We have used the DRA 
assessment to monitor student growth in 
reading. Looking at trends in regards to 
programming and instruction, class 
teachers and the administration meet to 
discuss assessment results and 
individual student needs.  

● As we discussed assessment, teachers 
focused on both formative and 
summative assessments. We have had 
many conversation around how, when, 
and why we assess our students. 
Teachers reviewed the types of 
assessment techniques, and work 
diligently to ensure that students are 
allowed to show what they know in a 
variety of formats.  

● Over the course of the past few years, 
lower school faculty have discussed how 
to introduce more critical thinking and 
problem solving into our instruction. We 
have altered how we ask questions and 
what we ask our students to do. We 
created a dedicated science lab to allow 
for hands-on learning, and are in the 
process of developing a MakerSpace to 
encourage design thinking. We are 
moving from a computer lab model and 
adopting an integrated approach to 
technology instruction. Teachers work 
closely with the Integration Specialist to 
help our students move from being users 
of technology to becoming creators, with 
technology as a tool. 

● Carefully aligning our field trips to the 
curriculum, the Lower School developed 
a strong use of resources in the local 
area. However, we also acknowledge 
that our proximity to London offers 
opportunities for our children to 
experience things they might not have 
the chance to do elsewhere. We 

 
Teachers are also collaborating to develop common 
assessment rubrics and are incorporating a wider range and 
number of formative assessment strategies. 
 
The Lower School Principal and Assistant Principal do regular 
“informal learning walks” and are a common presence in 
classrooms. They leave feedback notes for teachers after 
these drop-in visits, which is helping to celebrate and 
encourage best practice.  
 
The NWEA MAP testing that has been introduced is providing 
the school with important data that it hopes will inform 
planning for teaching and learning and will enable more 
effective and targeted differentiation to meet the needs of 
struggling students and those who need additional challenge. 
 
Technology is in the process of becoming better integrated 
into the curriculum. The Technology “Integration” specialist 
works with the teachers to support them in this regard. All 
students in the Lower School have ready access to 
technology and older students in particular were seen to be 
using it appropriately for research purposes. All rooms visited 
were equipped with interactive white boards but these are not 
yet being consistently used to their full potential as 
“interactive” teaching and learning tools.  
 
The librarian and the science specialist also support teachers 
in planning and resourcing for their units of study.  

 
Although opportunities for classroom visits were limited, some 
excellent teaching practice was observed. However, this was 
not consistent and much of the learning taking place was 
seen to be text book, worksheet-oriented and teacher-
directed. There was also little evidence to support the 
development of international perspective and connections.  

 
There was some outstanding artwork on display in the Lower 
School hallways and the schools Core Values are also given 
high visibility in classrooms and common areas. Despite 
limitations of space, teachers ensure their classrooms provide 
bright, attractively decorated, welcoming learning 
environments.  

 
Space at TASIS is truly limited, especially for the Lower 
School. As grade levels are scattered across various sections 
of the Campus, this makes it difficult to establish an overall 
sense of belonging to a cohesive “Lower School Unit”, where 
the progression from one grade level to another is visible. 
This needs to a consideration in any future building 
reconfiguration. Currently, limited space inhibits movement 
and opportunities for practical, collaborative or investigative 
learning.  

 
 
 
 
Middle School 
 

The Middle School teachers have recently completed a 
review of their curriculum, horizontally and vertically, and 
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encourage our teachers to capitalize on 
this, even if it is not directly related to the 
curriculum.  

● The majority of our lower school 
teachers are very good at differentiating 
for our struggling learners, and we have 
developed a strong program to support 
these students. We have turned our lens 
and focused on the opposite end of the 
spectrum, and are working to ensure our 
high achieving students are challenged 
and engaged.  

● The number of maternity leaves in the 
Lower School has been a significant 
challenge, causing some inconsistency 
in instruction and making it difficult to 
continue with curriculum work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Middle School 

● Middle School students are being guided 
in the use of technology to become more 
active and independent learners. The 
one-to-one Chromebook program 
coincided with the adoption of a new 
Learning Management System in 2014, 
including the opening of the Gradebook 
to students and parents.  

● Curriculum related field trips continue to 
be an important part of the program. The 
focus is currently on ensuring that trips 
continue to be evaluated, and new 
options are investigated, to make the 
most of our position in the UK/Europe. 

● Differentiation in instruction and in 
assessment practices is an integral part 
of planning. EAL and Learning Resource 
Center support is available to assist 
students and teachers. Advancement 
opportunities are available in math and 
foreign language. In other subject areas, 
teachers are expected to challenge 

have created scope and sequence documents. Teachers 
have placed an increased focus on the use of assessment 
data. All curriculum documents are easily available on the 
school’s internal system, DANTE. A revision of the homework 
philosophy and policy is underway and will include details for 
teachers, students and parents.  

 
While cross-curricular learning activities and projects are 
being developed and documented, including end of semester 
projects and a STEAM project involving four subject areas 
(science, technology, engineering, art and mathematics), it 
would be advisable to regularly increase such those learning 
opportunities enabling students to benefit by applying their 
knowledge and making authentic connections to other subject 
areas.  

 
Although time was limited for classroom observations, 
students were seen to be engaged and working 
collaboratively in small groups with teachers circulating to 
support as needed.  

 
The Visitors equally believe that students will benefit from 
teachers increasing their use of formative assessment 
practices, including opportunities for students to reflect on, 
and self-assess their own work. Increased use of 
differentiated instructional practices would also promote more 
personalized and meaningful learning for students.  

  
Students were observed using their Chromebooks to record 
classroom notes and to research topics which they shared 
with their peers as part of a lesson. The Visitors suggest that 
all students be encouraged to use their computers when it is 
a component of a classroom learning activity.  

 
The Educational Record Bureau’s CTP 4 assessment is 
administered on an annual basis to students in Grades 5-8. 
Over the past two years students have taken the exam online 
and middle school teachers expressed a concern that scores 
in some sub-sets have decreased. The Visitors suggest that 
those areas be monitored closely to determine whether the 
curriculum and instructional practices may need to be 
modified. The ongoing use of both formative and summative 
assessment data to inform changes in curriculum and 
instruction reflects both current research and best practices.  
 

The move of the fifth grade to the Middle School a few years 
ago is viewed by the Visitors to have had positive results and 
provided a more effective balance among the three school 
divisions. Additionally, age appropriate social activities are 
offered for students in Grades 5 and 6 and students in 
Grades 7 and 8.  

 
The classrooms and hallways are decorated with students’ 
written work and a variety of attractive, eye-catching art work. 
Recently renovated classrooms provide positive learning 
environments; however, Middle School students must travel 
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students of above average ability, while 
additional opportunities in the electives, 
school programs, and special events are 
also offered (e.g. World Scholar’s Cup, 
Journalism, Speech Contest, and UKMT 
maths challenge). 

● Cross-curricular planning and instruction 
is encouraged despite scheduling 
difficulties. Some examples of cross-
curricular cooperation include: seventh 
grade teachers collaborated on a 
successful English/history/science 
project which served as the end of 
semester assessment in 2014; sixth 
grade engaged in a STEAM project 
involving teachers from four disciplines 
working on the Kinetic Sculptures topic; 
and sixth grade drama and history 
collaborated on a joint ancient Greece 
project.  

● In accordance with our Assessment 
Policy, major summative assessments 
are introduced to middle school students 
in a graduated manner. Emphasis is 
placed on formative assessment in 
addition to the use of a variety of shorter 
summative assessment formats. These 
assessments are seen as part of 
continuous instruction and used to guide 
further instruction where needed.  

● The CTP 4 (ERB) continues to be 
administered to all students in Grades 5-
8. In 2014 we began to administer this 
standardized test online, as the reporting 
and sharing of results for analysis is 
quicker and easier. The CTP 4 is given 
annually: as a service to our families 
who often need the results for their next 
school; to provide practice for our 
students who need to be familiar with 
this type of assessment for higher- 
stakes testing that comes later in their 
schooling; to identify new students who 
may be functioning well- above or well-
below the average; and to provide 
oversight of our programs and identify 
any obvious weaknesses (or strengths). 

● See Learning Support team comments 
below. 

● The progressive integration of the fifth-
grade classes into the Middle School 
has improved the balance of the 
divisions and the ability to pitch 
specialist classes, school assemblies, 
social events and extracurricular 
programs at a more cohesive grade level 
group (5th/6th). It also facilitates a 
smoother transition from fifth to sixth 
grade (self-contained to departmental).  

 

within an area of the campus to their various classes as all 
classrooms are not located in one specific section.  

 
The Middle School library is an inviting facility and is used by 
students and teachers on a regular basis. The librarian 
supports classroom teachers and is actively involved in 
working with students on daily assignments and projects,. 
Students receive formal instruction in how to effectively use 
the resources in the library, including ways to access 
information from home, and the appropriate use of electronic 
resources and social media.  

 

 
Upper School 

 
The Upper School offers students choices between Advanced 
Placement courses and the International Baccalaureate 
Diploma Programme. 

 

An annual review of the Upper School’s curriculum has been 
completed and includes departmental standards, 
performance indicators, benchmarks, and goals.  

 
The Visitors noted the increased EAL and learning support 
services for international students and the close monitoring of 
their academic progress, which affirms the TASIS England’s 
commitment to its international students.  

  
Classroom teachers have been provided with training in a 
variety of instructional strategies to support students who are 
experiencing academic challenges. In addition, the Visitors 
acknowledged the development of a formal protocol, 
Response to Learning Difficulties, developed by the Learning 
Support Team.  

 
As is the case in both the Lower and Middle Schools, the 
Visitors learned of the increased focus on assessment 
practices and the identified need to expand formative 
assessment practices, given the strong emphasis on AP and 
IB scores. A recent assessment workshop prompted teachers 
to reflect on their own assessment practices and focus on “for 
learning” rather than “of learning” – a major distinction 
between formative and summative assessments.  

 
The change to grade reporting that took place prior to this 
school year, was prompted by an increased opportunity for 
feedback and the Upper School’s belief in the value of 
formative assessments. The Visitors however, did not learn of 
specific ways in which such assessment data is yet being 
used in an ongoing and regular manner to review and revise 
curriculum content, effective instructional practices or student 
learning outcomes.   

 
Cross-curricular learning occurs on a limited basis in Grades 
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   Upper School  
● The Assessment policy has been 

updated to give further support in 
understanding both the philosophical 
and pedagogical purpose of formative 
and summative assessment. 

● An Assessment Workshop was offered 
to all teachers, and departments were 
asked to codify departmentally specific 
practices around this. The workshop 
asked teachers to consider to what 
extent TASIS places Learning over 
Testing. In addition, teachers were 
asked to reflect upon when assessment 
is used for rather than of learning.  

● The division has explored further 
methods to employ differentiation in the 
classroom. In addition to distributing all 
Individual Education Plans, our Learning 
Resource Coordinator shared an 
extensive repertoire of teaching 
strategies designed to allow all students 
access to the curriculum. 

● The Learning Support team has also 
compiled a Phased Response to 
Learning Difficulties. This protocol allows 
for closer monitoring of students who are 
experiencing difficulties.  

● Cross-curricular opportunities currently 
take place across both ninth and 
eleventh grade English and history 
classes. 

● The Upper School has made a clear 
commitment to creating professional 
learning communities.  

 

 

 

 

 

  

9 and 11 between the English and history departments. The 
Visitors recommend that cross-curricular learning 
experiences be increased among all departments which 
provides students with richer opportunities to apply their 
knowledge and enhance their learning.  

 
Upper School Students were seen to be actively engaged in 
learning with a number using their BYODs during class time 
and working independently in small groups outside of 
classrooms. IB students were making formal project 
presentations which demonstrated the range of knowledge 
gained. A large music class that had two combined groups of 
students was imaginative and students were clearly enjoying 
the activity. The new science building provides exceptionally 
well equipped labs and classrooms. Students were observed 
applying their knowledge in a number of innovative and 
exciting lab experiments. They worked independently in lab 
groups and expressed appreciation for the new science 
facility. As the STEAM program expands, the Upper School’s 
fine and performing arts programs will become even more 
integral and positive components of the curriculum.  

 
The Upper School continues to be challenged with space 
issues. This does have an impact on possibilities for 
expanding curricular offerings in several departments. 
Further, the majority of teachers share rooms and have 
access to limited storage space and there is no area in which 
all teachers can meet to collaborate and share ideas and 
discuss pertinent information. Some classrooms are small 
and do not provide adequate space for flexible instruction 
and/or group activities.  

 

Classrooms and hallways display student work and 
impressive art work, some of which was created for the 
recent Magna Carta celebration.  

 
The Upper School library has been remodeled and functions 
as a hub of learning. It is aesthetically designed and 
decorated and provides a warm and inviting environment. 
The librarian works closely with students and teachers and 
supports the curricular and instructional needs of teachers 
and the learning needs of students.  

 

 
Vertical Summary 

 
The School’s report referenced the teachers’ commitment to 
create Professional Learning Communities; however, this was 
not discussed in detail. The Visitors believe the further 
establishment of PLCs across the school would enhance 
cross-curricular sharing and increase collegial dialogue 
across and within all Divisions.  

 

In discussion, the Visitors learned that the school had a five-
year curriculum review/revision cycle, which is no longer in 
place. This has resulted in inconsistencies in curriculum 
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articulation, especially in the area of vertical articulation. An 
increase in the number of formal meetings which include 
subject area teachers in all three school divisions is 
necessary to address this concern in a timely manner. 

 
Finally, in the Visitors’ view, an individual who could be 
assigned responsibility for both vertical and horizontal 
curriculum coordination across all three school divisions, 
would greatly further the development, documentation, 
implementation and oversight of a coordinated and aligned K-
12 curriculum.  
 
 
 

Governance & Leadership (C): 
Since the review, training has been conducted 
for board members, and in particular, induction 
training. Communication between the board and 
faculty is achieved by letters from the Chairman 
following each meeting, providing an update on 
issues discussed and plans. The Headmaster 
also provides an update on board decisions in 
faculty meetings held after each board meeting. 

 
There have been two new directors appointed in 
the period since the last report. 

 
There is regular informal communication 
between the board and faculty. More effort is 
needed to ensure that, whenever possible, 
communication is through the headmaster. 

 
Since the review, improvements have been 
made to the information provided to the board 
and its committees. A Dashboard of financial 
and non-financial data is provided at least twice 
a year, and is shared with the board and 
executive team. The extent and depth of 
academic performance data that can be included 
in the Dashboard going forward is under review 
across the Divisions. 

 

The board has established two new board 
committees since the last review: Risk 
Management and Marketing. As with other 
committees, they meet before the main board 
meeting and report on matters discussed and 
decisions / recommendations made. 

 
Following the completion of the actions arising 
from the previous Strategic Plan and with the 
appointment of a new headmaster, it is 
envisaged that a new plan will be developed 
during the 2016-17 school year. This will confirm 
the school’s mission and vision and set out a 
strategic plan to facilitate the achievement of 

 
The Board meets formally four times a year and has 
conference calls as needed between meetings to discuss 
future plans and/or any issues that require a timely response.  

 

The Board Chair and the new Head of School communicate 
on a regular basis which is extremely important as she is the 
second Head of School since the school submitted its First 
Year Progress Report.  

 

The increased availability of technology has enabled the 
Board to improve and enhance communication to the various 
school constituencies which was referenced in meetings with 
the Senior Leadership Team, the faculty and parents. A 
summary of each of the Board’s meetings is prepared by the 
Chair and is now made available to parents and faculty 
through the school’s portal. The Head of School further 
expands on each report at faculty meetings. Further, the 
Board has made a commitment to follow and established a 
chain of communication to ensure that appropriate personnel 
are engaged in addressing questions and concerns. 

 
The Visitors were pleased to acknowledge the recent 
establishment of two new committees, Risk Management and 
Marketing, reflecting the Board’s commitment to advance the 
school’s transition into the 21st century. The Board 
recognizes the need to establish an increased number of 
formal and informal partnerships and is pleased with the initial 
programs established by the new Director of Marketing. The 
Visitors concur that the Marketing Director has brought a 
renewed sense of energy and pride to the school.  
 

The Board Chair has served in her role for the past eight 
years and is clearly recognized for her leadership among the 
Board members and the school’s Senior Leadership Team. 
Several other Board members have served for a significant 
number of years and a more recently appointed Board 
member has an extensive financial background. Currently, all 
induction training for new Board members is provided 
internally by the Board Chair. At this critical time, with the 
many challenges ahead and initiatives planned, the Visitors 
encourage the entire Board to undertake some additional 
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goals. The introduction of the STEAM and 
MakerSpace initiatives this year provide an 
indication of a vision for the future. A revision to 
the Campus Master Plan is in early stages of 
development, but this will be co-ordinated with 
the Strategic Plan as it is developed. 

 
Some changes have been made to the school’s 
organizational structure and reporting lines, and 
this work needs to be completed. The objective 
will be to ensure there are clear management 
reporting lines and to reinforce responsibility and 
accountability.  

 
The school’s finances are in good order and the 
systems of financial control operate well. 
Budgets are set on a relatively conservative 
basis. The TASIS Foundation is a supportive 
owner of the school.    

training together, from an external source or sources, to 
expand knowledge and understanding of its collective roles 
and responsibilities – particularly towards the upcoming 
review and revision of the Strategic Plan.  

 

At the present time, the development of an updated Campus 
Master Plan is underway to accommodate the space 
necessary for the expansion of established programs and the 
addition of two major initiatives, STEAM and MakerSpace. 
The Visitors concur with the Board that this plan must be 
integrated into the processes for the review and revision of 
the school’s Vision for the future, its Core Principles, and the 
revised Strategic Plan. The Visitors would advise that 
representatives from all school constituent groups be 
included in a meaningful way in this review.  

 

Under the leadership of the Chief Financial Officer, the 
school’s financial status is strong, solvent, and supportive of 
the school’s programs and services and current facilities’  
needs. The construction of a state-of-the art science building 
is an example of the school’s financial standing and the 
Board’s commitment to further meet the academic needs of 
the students and the faculty.  

 

The Dashboard provides both financial information and 
academic data to the Board and its various standing 
committees electronically in a timely manner.  
 

The Visitors recognize and agree with the Board’s ongoing 
commitment to the following: maintaining a balance of the 
academic and co-curricular activities for the students as part 
of its wellness plan; expanding facilities, including residential 
housing; increasing enrollment in the lower school; planning 
for succession as long-serving faculty members retire; 
maintaining a balance between boarding and day students in 
the Upper School and between the IB and AP course 
offerings.  

 

TASIS England has experienced leadership changes and will 
have some additional ones, which will occur at the end of the 
current school year. Since the Team Visit in 2011, the school 
has had two new Heads of School. The current Head 
assumed her role in the summer of 2015. It was clear to the 
Visitors that she has a number of goals for herself and for 
TASIS England. The new Head of School is highly respected 
by the Board of Directors, members of the Senior Leadership 
Team, teachers, students and parents. During this first year, 
she has held a dual role – that of Head of School and Head 
of the Upper School – a most ambitious undertaking. These 
dual roles have enabled her to gain a deeper knowledge of 
the Upper School, which has resulted in a reorganization of 
administrative positions. Commencing prior to the upcoming 
school year (2016-17), the Upper School will have a Head of 
Upper School Academic Studies and a Head of Upper School 
Student Life. Other leadership position changes include a 
new Head of the Lower School, and a Dean of Residential 
Life. The Head of School will have a new Senior Leadership 
Team with which to work as the school continues to move 
forward with a new strategic plan as well as increasingly 
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innovative programs.  

 

Finally, in discussions with members from each of the groups 
within the school community, the Visitors learned that they all 
seek increased visibility and involvement of the Board beyond 
that of the Board Chair who is highly visible at school 
functions and events and in the daily life of the school. The 
Board invests a great deal of time and energy into supporting 
and approving plans and improvement initiatives for TASIS 
England and the Visitors believe this could be better 
understood and appreciated if the Board were more widely 
represented at special meetings, celebrations and events.  
 

Faculty & Support Staff (D): 
A new system, Folio, has been introduced to 
assist the performance management and 
evaluation process. The success and 
effectiveness will be reviewed at the end of this 
school year to ensure that it is being used 
consistently and effectively. 

 
Professional development continues to be 
provided as training needs for individuals are 
identified. Grants of Distinction are offered to 
experienced teachers to enable them to pursue 
a course of study relevant to their subject with 
the intention of providing additional teaching 
material for their classes.  

The Visitors were pleased to acknowledge the progress that 
has been made in piloting the Folio system for teacher 
supervision and performance management. While there is 
acknowledgement that the system will now require some 
modifications, it has been viewed as a supportive process by 
teachers and the Leadership Team. Included among the 
positive components of the system are the increased 
frequency of informal classroom visits, with the opportunity 
this has brought for more instant feedback and opportunities 
for collegial dialogue.  

 

Going forward, the Visitors urge the Head of School and the 
Division Leaders to work closely with Department Heads to 
ensure consistency across the three Divisions and to provide 
support for their increased roles in the teacher evaluation 
process.  

 

Professional development opportunities are widespread, both 
internal and external, and are well supported and greatly 
appreciated by faculty members who spoke highly of the 
opportunities the school makes available to them to improve 
their own skills and knowledge base, and more effectively 
deliver the school’s curriculum expectations. Professional 
staff members also regularly attend conferences and 
workshops both at the local level and those sponsored by 
accrediting associations. 

Access to Teaching & Learning (E): 
 Lower School 

● Since the last visit, the Lower School 
has created a Learning Resource Center 
(LRC) to provide a support service at no 
extra cost to parents. Previously, the 
school referred parents of students 
requiring support to outside consultants, 
who charged for this service. The LRC 
opened with a half-time teacher who met 
with students with learning difficulties. 
We now have two half-time teachers and 
an assistant. There is a clearly defined 
screening process, formalized learning 
plans, and ongoing monitoring of student 
progress. 

● At the time of the last accreditation 
review, the Lower School shared an EAL 

 
 
The most major change towards the provision of learning 
support has been the decision to provide onsite learning 
support services at no additional charge to parents. A 
Learning Resource Center has been created to provide a full 
range of services for identified students who meet admissions 
requirements. Staffing levels have been increased to support 
this initiative and resultantly students in need receive a 
greater level of personalized teaching and learning.  
 
Two years ago, the Lower School’s EAL position was 
increased to full-time status. The Visitors learned of the 
expansion of the Learning Support Program. Students are 
assessed for their levels of language proficiency in order to 
develop a support program to meet their needs and criteria 
established to determine the appropriate time in which 
students may exit the program.  
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teacher with the Middle School. In 2014 
the Lower School hired a full-time 
qualified EAL teacher. The program 
continues to expand and grow, and the 
teacher is currently developing a 
program overview. In addition to 
focusing on academics, the teacher also 
helps the students and their families as 
they transition to a new environment.  

● The lower school counselor has been 
working to formalize the counseling 
curriculum in the Lower School. Grade 
level expectations have been created for 
the program. A major focus for the entire 
school is the creation of our Well-being 
Program. The lower school counselor 
has worked closely with this group, and 
standards have been documented for 
the incorporation of well-being within the 
lower school counseling program.  

 
Middle School: 

● As mentioned above, the Middle School 
now has a full-time EAL teacher who 
assesses EAL students and charts their 
progress. Support is offered individually, 
in small groups, or as “push-in” to 
support students in class. The EAL 
teacher works closely with classroom 
teachers to offer guidance, in addition to 
written personal plans for 
accommodations and instructional 
practice for the EAL students. There is 
no longer an extra charge to parents for 
this program. 

● The Middle School continues to provide 
a full-time learning support teacher for 
students who may need 
accommodations or learning support to 
access the curriculum. There is no 
longer an extra charge to parents for this 
program. Educational plans are drawn 
up for each student based on diagnostic 
testing when available and up to date, or 
on internal assessment with a 
recommendation for diagnostic testing if 
appropriate. Plans are agreed with 
parents and shared with teachers. The 
learning support teacher serves as a 
resource for all middle school teachers. 

● A full-time middle school counselor 
position has been approved for 
academic year 2016-17 and the position 
has been filled.  

● Individual student achievement is 
reviewed jointly by grade level teachers 
at least quarterly, in order to identify 
students who may require additional 
support. Additionally, teachers may refer 
students to the Student Support Team at 

 
 
The Lower School counselor works closely with the teachers 
in supporting students’ needs. She is currently engaged in 
developing and documenting a counseling program for the 
Lower School, which includes expectations towards meeting 
the school’s core values and towards inculcating healthy 
lifestyle habits and well-being. The counselor is actively 
involved in organizing presentations on these themes for the 
entire Lower School, individual classes and to parents.  
 
 
The Middle School’s EAL program is a continuation of the 
programs and services offered in the Lower School. In 
addition, students have greater opportunities to be engaged 
in regular classroom learning experiences through the “push-
in” component of the program. EAL and classroom teachers 
work collaboratively to support both the teachers’ instructional 
needs and the students’ learning needs.  

 
The funding to support a full-time counselor’s position at the 
Middle School for the 2016-17 school year is an additional 
example of the commitment to more effectively meet the 
counseling needs of students. The Visitors fully anticipate this 
new position will further expand the services currently being 
provided, and will serve to enhance the entire school’s 
counseling services.  
 
The EAL program in the Upper School has a formal and 
robust curriculum to support the language needs of non-
English speaking students, some of whom are enrolled in the 
IB Diploma Programme. When the number of students is 
limited is size, the school employs a Language A coordinator 
to assist students working in a self-taught program. The 
Visitors recognize that with the continued enrollment 
increases in boarding students, many of whom are non-
English speakers, the school should be prepared to offer 
additional support and/or staffing, if assessed to be 
appropriate. 
 
 
The new Head Nurse has reorganized responsibilities within 
the Health Centre itself and she and her team are most 
attentive to ensuring students’ physical and emotional well-
being and safety. The Head Nurse works closely with 
administrators, teachers, and parents toward that goal.  
The Health Centre is a well-equipped facility able to deal with 
all emergencies from the minor to the more serious. In 
addition to treatment rooms there is a ‘sick bay’ which has 
private rooms for students or adults with infectious diseases 
or who are otherwise unwell. The nurses have a car for their 
own use when on duty in order to be able to take students or 
staff to hospitals or clinics either for emergencies or for 
scheduled appointments. The nursing service runs 24/7 and 
medical assistance is always on call. A doctor comes to the 
school on several occasions during the week to hold a 
surgery, for students and teachers in need of medical 
treatment.  
 

The Residential Life program for residential students is strong 
and students spoke very highly of the help and support 
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any time if they identify students who are 
having difficulty achieving academic 
expectations. 

● Individual student achievement is 
reviewed by each teacher at the 
midpoint of each quarter, and additional 
constructive feedback is provided to 
students and other teachers to facilitate 
further attainment. In rare cases, 
students are placed on academic 
monitoring with weekly feedback 
provided by teachers. 

 
Upper School: 

● IB SSST (School Supported Self Taught) 
Language A coordinator position has 
been created to serve a group of IB 
students where numbers are insufficient 
to offer the required class in their native 
language. 

 
Whole School: 

● The school has reviewed and 
restructured the Health Centre program 
since the last visit. The Head Nurse is 
responsible for ensuring a strong 
healthcare program for all students, as 
well as maintaining and updating all of 
the child protection and safeguarding 
policies. These child protection policies 
are regularly reviewed and updated to 
reflect changes in regulations and best 
practice. These procedures are 
supported by regular training. 

● The School’s Health Centre is operating 
well with a new Head Nurse who has 
made a number of changes to improve 
effectiveness. 

● The Residential Life program has, as 
part of its pastoral responsibilities, a 
number of aspects that specifically 
address the well-being of boarding 
students. The Safe Hands program is 
one of these, and operates effectively 
with regular training sessions addressed 
specifically to the boarding community. 
The Residential Life program now has 
policies and procedures which are used 
by both boarding parents and students. 

● TASIS England has a Native Language 
Liaison who works to connect 
students/families with individual tutors, to 
help the students continue to develop 
their home language(s). Students are 
encouraged to maintain their native 
language if English is not their first 
language, or if they have had significant 
exposure to a second language in their 
previous school. This year we have 
students working in Mandarin, Spanish, 

available to them both on a personal and educational level. 
The system of small dorms each with its own house parent or 
parents works well and there is always someone to whom a 
student may turn when in need. A family atmosphere has 
been created and there is good camaraderie among the 
residential students. Numerous activities are organized for, 
and by them, during the evening and over weekends. Close 
contact is established with parents and reports on how their 
children are coping with “life away from home” are sent on a 
regular basis.  

 

 

 

 



42 

 

Italian, Russian, German, and Danish.    

School Culture & Partnerships for Learning 
(F): 

 
Strong school culture and partnerships with 
parents and the community are integral to the 
success of TASIS England.  

 
During the course of the last three years, 
members of the TASIS England community have 
developed an extensive level of knowledge and 
understanding about how society and schools, in 
particular, should meet the social and emotional 
needs of their communities. Based on that work, 
the Flourishing Program was introduced to teach 
the skills and habits of well- being alongside 
academic achievement. The program, for 
students aged 3-18, seeks to provide students 
and faculty with the skills and habits that will 
enable them to be at their best when they are 
challenged. This work is grounded in the world of 
positive psychology and positive education. 

  
It is important that TASIS England parents, as 
the primary and consistent teachers of our 
children, are recognized as having an integral 
role in the school community. The Parents’ 
Information and Resource Committee (PIRC) is 
a group of volunteer parents who provide 
support to TASIS England parents, faculty, and 
administration as we cope with the emotional, 
social, and practical issues inherent in the 
transitions of expatriate life. This year, PIRC has 
extended their involvement with the school 
through various outreach programs, speaking to 
large and small groups of prospective families 
about transitioning to England and TASIS. 

  

The Parents Association at TASIS (TPA) is 
integral in the school/home partnership. Their 
work on campus goes above and beyond the 
organization of school events and special 
projects, and includes providing feedback and 
suggestions to the Headmaster, tackling school 
issues such as the children’s dining experiences, 
and providing parents with community service 
and charity opportunities. Additionally, individual 
class parents provide support to teachers and 
students in class activities and events. 

  
Partnerships within our local community are 
equally important. Our Fleming Garden is open 

 
 
The “Flourishing Advisory Program” at TASIS is an exciting 
new innovation and has brought a wider focus towards the 
value of developing and practicing positive habits of mind and 
life skills. The program is still in the process of being 
developed and implemented but plans are in place for 
establishing this across all grade levels. Once fully 
implemented, the program will then need to be committed to 
formal documentation with a scope and sequence that shows 
progression as students move through the school.  
 
There is a strong home-school partnership at the school. 
Regular talks and presentations are arranged to provide 
parents with relevant information about the school’s programs 
and the recently established LMS Portal was said by parents 
to have greatly improved communication and exchange of 
information.  
 
Parents at the school are greatly valued as partners in the 
learning process of their children, and are active supporters 
of the school in a wide variety of ways. In particular, the PIRC 
(Parents’ Information and Resource Committee) was 
mentioned for its outstanding job of developing a program to 
welcome new families into the school community and provide 
them with support as they acclimatize to life in England.  
 
In discussions, parents and students spoke of having very 
little “interface” with the Board and would appreciate their 
more visible presence at major events and presentations. 
They would like the opportunity to develop a greater 
understanding for the Board’s role at the school and the work 
its members undertake to support it.  
 
The school offers an extensive After-School Activities 
Program, which is run efficiently and with enthusiasm by the 
teachers. The program offers something for everyone across 
all the age ranges and is very popular among the students.  
  
The Upper School has a well-organised and run Student 
Council with whom the Visitors met. The students spoke very 
eloquently and with confidence about the pride they have for 
their school and the appreciation they have for their teachers. 
They feel that they have a “voice” at the school and that their 
views are listened to and considered. A similar Student 
Council model has recently been formed in the Middle 
School. The Lower School leadership team should now 
consider ways to create such a meaningful opportunity for the 
younger students to be “heard” in decision making and 
towards developing valuable leadership skills.  
 
The school demographic continues to become more 
international and with this there comes a consideration 
towards supporting the growing range of home languages this 
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to Thorpe residents, providing a crucial link 
between the school and its neighbors. On a 
regular basis, our Upper School service-learning 
students host traditional afternoon teas for our 
local elderly neighbors in Thorpe Village. 

  
This year, in the spring, the school will offer two 
evening college admissions presentations with 
visiting admissions officers from Yale University, 
the University of Notre Dame, and the University 
of Southern California (UCLA), which are free 
and open to the public. 

 
Lower School: 

● In order to foster a stronger connection 
with our parents, we have developed 
monthly meetings with our new families 
and the lower school administration. This 
allows us to support our new families as 
they transition into the school. The first 
two meetings deal with general 
information, and the topics for the 
subsequent meetings are based on 
parent questions 

● For the 2015-16 school year, the Lower 
School is attempting to provide one 
parent/family evening per month. The 
topics range from STEAM challenges to 
technology use for reading and in the 
library, as well as curriculum related 
evenings such as Math night. 

● The introduction of the LMS parent 
portal has allowed for better 
communication between parents and 
teachers as well as the overall school. 
Lower school teachers have focused on 
including both curriculum information 
and general classroom information. 
Many of the lower school teachers are 
experimenting with blogs as well. 

● The Lower School participated in an all 
school summer book read. This allowed 
the whole school to come together and 
share their thoughts and ideas. 

● The Lower School faculty has 
participated in book clubs reading both 
professional and pleasure reading 
books. 

 
Middle School: 

● The House system affords opportunities 
for friendly competition and multi-age 
groupings within the Middle School. The 
fifth grade students were first assigned 
to Houses in 2012, and now take part in 
all House events at an appropriate level 
of involvement. There is a genuine pride 
in House support and it is possible to 
earn House points for community 

brings. The school celebrates its diversity but currently does 
little to officially support mother tongue language 
maintenance or development. Harnessing technology could 
provide more options for language learning and is worthy of 
consideration.  
 
 
Residential Life:  
Most of the 200 residential students are international and a 
large majority of them come to TASIS for the IB Diploma 
Programme.  
 
Residential Deans have offices in the Main Building. 
Residential students are housed in various boys or girls 
“dorms” or houses across the campus. Each has its own 
resident house parent(s) who are teachers at the school. 
Because of widespread allocation of residencies, weekly 
meetings of residential students are held in the dining room. 
 
A wide range of evening activities and weekend events are 
organized for residential students to which day students are 
also invited. However, the challenge to fully integrate non-IB 
day students into Upper school life and the activities offered 
remains. Some of the day students spoke of feeling “left out” 
at times. 
  
The dorms can only be accessed through a security key card 
that each residential student is given.  
Each dorm has a notice board where names and telephone 
numbers of emergency contacts and outside help-line 
agencies are people posted. Not all dorms have common 
rooms where its residents can gather as a group 
 
There is a 24/7 security system in place with onsite night 
guards strategically placed on duty around the residential 
areas. Similarly, the school has a 24/7 health care system, 
with a night nurse who stays in the Health Centre and is on 
call in case of emergencies.  
 
A regular series of fire drills and emergency evacuations are 
scheduled during the evenings in order safety procedures are 
known and understood by the residential students.  

 
The residential buildings vary in size, facilities and quality of 
comfort they provide. There is a rolling program for their 
renovation and modernization, but this is overdue in some of 
the older buildings where quality of accommodation meets 
minimum standards. Residential students, however, spoke 
very positively of their experiences as boarders at the school 
and of the family environment engendered.  
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service, acts of kindness, contributions 
to school events, and support of House 
charities, to name but a few. 

● The Student Representative Council 
(SRC) is a new structure for student 
leadership that has replaced our old 
Student Council. Students apply and 
interview for places on the SRC through 
their advisory. (No more “elections”.) 
This has allowed for more meaningful 
experiences, as the students are not 
voted in based on perceived popularity. 
The SRC works with the faculty advisor 
and the administration to plan and 
execute assemblies and special events, 
and in some cases make changes to 
school policy – most recently a dress 
code proposal. 

● For the last three years the Middle 
School has enjoyed a Community Read. 
This is when the ENTIRE Middle School 
is given the same book just before the 
December holiday break. The week 
following the return to school is filled with 
related activities that take place during 
assemblies, advisories, and even after 
school. The book is selected by a faculty 
committee based on survey results from 
students and teachers. It generally has a 
theme that is important for this age 
group to explore, and we endeavor to 
vary the genre.  

● All middle school class teachers have a 
class page on the LMS. In addition, they 
are asked to comment regularly in the 
students’ Gradebooks. Both students 
and parents have access to this 
communication tool, which allows for 
timely dialog about student academic 
issues before they become more difficult 
to resolve. 

● The recent revamp of the previous 
Student/Parent/ Advisor Communication 
system (SPAC) to allow for 
Commendations and Comments has 
streamlined communication about 
student behavior with students, parents, 
and advisors. House points are allocated 
for Commendations.  

● Our enlarged and completely 
redecorated library and eight classroom 
spaces enhances the middle school 
learning environment.  

Upper School: 
● TASIS has developed the Health and 

Well-being guest speaker program for 
upper school students and middle and 
upper school parents. During the course 
of the school year, leading experts in the 
areas of health and well-being are 
invited to campus to present to the 
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student and parent communities. 
● The TASIS Leadership Academy (TLA) 

is a Foundation Board sponsored two-
year leadership program for students 
finishing tenth grade. This program 
offers 24 students per year a significant 
and authentic leadership opportunity, 
including international travel and the 
completion of a capstone project. 

Operational Systems (G): 
● There are regularly practiced fire, 

emergency, lockdown, and evacuation 
procedures  

○ Crisis Management Handbook  
● Following a review within the last year, 

we have updated security arrangements. 
Actions taken include:  

○ new and updated cameras 
○ increased security personnel 
○ relocated security personnel 
○ secured dorm access. 

● An Estates Manager was hired as part of 
initiatives taken by the board and 
executive management following receipt 
of an independently-prepared report on 
the school’s buildings and facilities. 

● Using the results of this report, programs 
of work have been undertaken to ensure 
statutory compliance is maintained in 
relation to the school’s facilities. In 
addition, work on the deferred 
maintenance identified in the report has 
been completed, scheduled on a risk 
basis. 

● A Health and Safety Committee was 
established, and staff training was 
undertaken in specific areas, in 
response to an increased emphasis on 
Health and Safety. 

● All auxiliary services are delivered in a 
safe and healthy way. The catering 
service is outsourced to a third party 
catering provider and performance is 
monitored on a regular basis.    

 

Buildings and grounds are kept in pristine condition by the 
schools maintenance and cleaning team. Any additional 
building or maintenance work that arises is outsourced as 
and when necessary. The school has a rolling plan for 
maintenance and refurbishment and the Foundation was said 
to be supportive of all necessary funding for repairs and 
improvements.  
 
There is a “help desk” facility for teachers to report any 
emergency repairs that may arise and these are dealt with in 
a timely fashion.  
 
Despite planning restrictions due to the historical nature of its 
buildings and grounds, some further creative thinking, 
planning and financing will continue to be necessary towards 
developing a campus that meets the needs of a 21st Century 
educational facility. Adequate storage space remains a major 
challenge in some of the older buildings and is beginning to 
create health and safety hazards.  

 
Some of the older buildings currently housing residential 
students are very outdated and barely meet minimum 
standards for individual space and storage, privacy, comfort 
or safety. While these buildings are on the agenda for 
refurbishment it is important this work be undertaken 
according to schedule. Especially if the Residential Program 
remains a growth area.  
 
All necessary police and safeguarding checks are carried out 
in full for all personnel, reviewed every three years, and 
records kept filed and secure.  

 
The Health and Safety Committee has been formed and has 
met on a number of occasions to do “walkthroughs” of the 
buildings and grounds. These meetings now need to be 
carried out on a more formal and regular basis. Training in 
Health and Safety has been provided for some key personnel 
but this should again, become a more regularly scheduled 
occurrence.  
 
While it was clear that considerable attention has been given 
to the improvement and implementation of additional security 
measures and systems, the Visitors would still wish to raise 
particular concern about: 

- The open access to parts of the campus during the 
daytime.  

- The current practice of allowing senior students off-
campus privileges while there is no system in place 
for officially recording their time of departure, return, 
or their whereabouts.  
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SECTION 2c – CORE PRINCIPLES 

Accreditation emphasizes several key concepts which should constitute the core of a school’s orientation and 
focus: (1) a School’s Guiding Statements (or Vision/Mission/Objectives), (2) Teaching and Learning, and (3) 
Internationalism/ Intercultural Competence. Please reflect on these three core principles as they apply to 
your school’s current context and indicate any area(s) you perceive to be in need of attention during the next 
3-4 years. In order to enhance the transition from the 7th to 8th Edition of the CIS/NEASC Guide to School 
Evaluation Accreditation, the Visitors may add additional advice on improving the school’s alignment to the 
three main drivers (The school’s Guiding Statements, Teaching and Learning and Internationalism). 

SCHOOL REFLECTIONS VISITORS’ COMMENTS 

(1) Guiding Statements (to what extent do they drive the 
school’s programs and operations? What evidence is 
there that they are understood, shared, and implemented 
in the life of the school?) 

 
The mission statement of TASIS England continues to be 
its driving force. The ideal of educating the whole student, 
as well as recognizing and developing the worth of each 
individual, guides our decision-making process and our 
interactions with our students. Over the past five years, 
we have been involved in conversations pertaining to our 
identity and how we exist in a changing world and market. 
Throughout, our mission statement has remained strong. 
Everyone, from the board to the faculty and staff, still 
strongly believes that our mission remains as written. 
There is a strong sense of tradition at TASIS England. 
People often refer back to our founder, M. Crist Fleming, 
and her vision of the school is kept in the forefront of any 
major decisions. 

 
The Marketing and Communications department has 
relaunched our website and publications to ensure that 
they accurately convey our mission and vision. 

 
In the development of our last Strategic Plan, the school 
selected goals to support the following areas: 

● Learning and Potential 
● Leadership and Service 
● Community and Well-being 
● Professional Learning Communities 
● Sustainability and Culture. 

 
Area(s) for Future Attention: 
We are challenged to continue to fulfill our mission as 
TASIS England progresses into the future. Our mission 
statement is aspirational, thus we must continually 
assess the demands our students are facing for higher 
examination results, and the realities of obtaining 
competitive university placements. We must find a way to 
compete with other local international schools and 
balance the delivery of our program while, at the same 
time, we remain true to our mission statement. 

 
Over the next 3 - 4 years, we will complete the execution 

The TASIS Mission Statement is visible across 
many areas of the campus and in all 
classrooms. It also appears in a variety of 
school publications and on the website. In a 
number of meetings with various groups, the 
Visitors learned that the Mission is a living 
document that remains in the forefront of the 
school’s commitment to educating the whole 
child as stated by the school’s founder, M. Crist 
Fleming. Clearly her vision continues to be a 
vibrant and living aspect of the school. The 
value she placed on the education of each 
student at TASIS England was frequently 
referenced in the various meetings. 

 

The Visitors were pleased to learn that prior to 
the review of the strategic plan, the Board and 
the Headmaster recognize the importance and 
value of re-visiting, reviewing and deciding on 
any necessary revisions to the current Mission 
Statement.  

 

Parents were familiar with the tenets of the 
Mission Statement and believe the school 
continues to make decisions using the Mission 
as a foundation in those processes. Students, 
with some prompting, were also able to discuss 
the major tenets with specific references to the 
value placed on each student’s education and 
equally important, the value each student has 
for him/herself and each other.  

 

Recent decisions supporting the use of the 
Mission in the decision-making process include: 

 the increased availability of computers for 
all students in the Lower and Middle 
Schools;  

 the new science labs and Center for 
Innovation, the STEAM and MakerSpace 
initiatives;  

 the significant efforts by the board to secure 
additional land upon which to build 
additional facilities;  

 the elimination of all fees for learning 
support services across all three divisions.  
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of our current strategic plan and then develop and 
implement a new strategic plan. In addition we will review 
our master plan and create a new master plan for the 
school.  
We will also craft a vision statement that is informed by all 
the major constituents of the school community. 

 

 
The Visitors suggest that the Board of TASIS 
England include representatives from all 
constituencies, including administrators, faculty, 
support, staff, parents and students in the 
review and revision of the mission statement as 
an initial step in the development of an updated 
strategic plan.  

(2) Teaching and Learning (are students’ learning 
outcomes clearly stated? To what extent is students’ 
learning the focal point of school development and 
decision-making? How is student learning “measured”?) 

 
Lower School 

● The Lower School has accomplished a 
tremendous amount of work on the curriculum 
and lesson planning. At this point, major changes 
are not required, but rather fine tuning and 
reflection of the work completed. 

● The Lower School will continue to strengthen the 
curriculum through the development of stronger 
unit plans, which will include integrated cross- 
curricular links, common assessments, 
technology, and differentiation. This work is 
underway, but not yet fully completed.  

● This year, faculty have discussed the philosophy 
behind the maker movement. The creation of a 
lower school MakerSpace will ensure that higher-
level thinking skills and application of knowledge 
are a regular part of the students’ learning 
experience. This space will enable focus on the 
processes necessary to inspire students to be 
collaborators, problem solvers, creators, and 
thinkers. The MakerSpace will be built during the 
summer, ready for use at the start of the 2016-17 
school year. A MakerSpace coordinator has been 
hired and will receive training over the summer. 
The curriculum will be developed as we move 
forward. 

● We will continue to build and develop the Well-
being program and ensure that it is aligned with 
the Middle and Upper Schools. We will build upon 
the Core Virtues program and develop a positive 
discipline program. 

● Several lower school teachers took maternity 
leave during the past three years. This situation 
has had an impact on the curriculum leader 
positions that were developed. We are taking the 
opportunity to reflect on how the positions could 
be structured, and plan to redesign these roles in 
the coming years. 

● Increasing the lower school enrollment continues 
to be a focus. Although numbers have been fairly 
steady, enrollment is not as robust as we would 
like. 

● The EAL teacher will continue to improve the 
programmatic pieces of the program. She is 
developing curriculum and creating assessment 

One of the strengths of the school is the 
dedication and commitment of the faculty who 
care deeply for, and respect, their students. 
TASIS England continues to maintain high 
expectations for its students and provides a 
range of learning opportunities across a wide 
range of course offerings and support services. 
The recent integration of technology on a K-12 
basis and the availability of software to provide 
parents and students access to student 
progress through the Student Management 
System has been most positive. Additionally, 
the recent STEAM and MakerSpace initiatives 
and the introduction of the “Flourishing” program 
are enriching student learning opportunities.  

Given the emerging technology applications and 
possibilities at the school, revised curriculum 
documents should include the integration of 
technology across all grade levels.  

 

Instructional practices are becoming more 
varied, with efforts to increase and include more 
differentiated teaching strategies and learning 
opportunities.  The small class sizes and the 
additional EAL and Learning Support services 
staffing levels are also contributing to more 
personalized learning and supporting teachers’ 
instructional practices.  

 

Formal summative assessment data is available 
in each of the three divisions and there is 
evidence to confirm the increased use of that 
data along with formative assessment data to 
review curriculum and instruction. The 
development of a school-wide assessment 
policy would further strengthen the school’s 
meeting of its Teaching and Learning 
Standards.  
 

While each division has worked diligently on its 
own curriculum, some gaps remain, particularly 
in the area of vertical articulation. Following 
several meetings and in the review of curriculum 
documents, the Visitors believe that TASIS 
England would benefit significantly if there were 
an individual identified to be responsible for both 
vertical and horizontal curriculum coordination 
across all three school divisions to guide and 
support the development and implementation of 
a coordinated and aligned K-12 curriculum.  
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and monitoring procedures. The Lower School will 
continue to grow this program. 

● Improving technology instruction, development, 
and standards will be included in discussions 
about the MakerSpace. Lower School we will be 
looking to improve our offerings to include coding/ 
programming. 

● Over the years, the Lower School has been used 
as dormitories for the summer boarding program. 
This has had an impact on student learning as the 
classrooms have to be put back in place in a very 
short period of time before the start of the 
academic year. The wear and tear on the building 
has also been substantial, creating learning 
spaces that are not ideal. The refurbishment of 
Thorpe House has been a priority for the school, 
and last year two classrooms were refurbished. 
We will continue to move forward with other 
rooms over time. In addition, we will continue to 
examine ways to release lower school classrooms 
from use as dorms during our summer school 
program.  

 
Middle School 

● The Middle School has completed its review of 
the horizontal and vertical curricula throughout the 
departments. Condensed versions of these 
documents are available on the website and fuller 
documents are contained in our internal system 
“DANTE”.  

● The Middle School has developed and continues 
to revise a Homework Philosophy and Policy with 
guidance for teachers, students, and parents. 

● Some changes to grade report writing have taken 
place this year, mostly with regard to structural 
changes as to the when and how.  

● The adoption of the electronic and open 
Gradebook affords our parents and students 
transparent and constant access to assessment 
results and feedback.  

● A second Middle School Parent/Teacher/Student 
Conference Day has been added to the 2016-17 
calendar to ensure that all parents and students 
have the opportunity to meet with all relevant 
teachers in the First Quarter’s reporting period, 
during working hours. 

 
Upper School 

● The Upper School offers an international and 
American college-preparatory program that 
prepares students for universities and colleges in 
the UK, US, and worldwide. Recently, this 
division, alongside the Lower and Middle Schools, 
completed its annual review of curricular 
documents.  

● Our documented curriculum is posted on our 
website. A closer examination of these 
documents will reveal the school’s commitment to 
designing and sharing specific learning targets to 
enhance student achievement. Departmental 
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standards, performance indicators, and 
benchmarks are used to guide classroom 
practice.  

● Instructional outcomes, in most classes, are 
stated as goals reflecting learning and curriculum 
standards. Individual lessons are designed as a 
longer learning trajectory toward larger learning 
objectives. 

● In 2015, after much discussion and deliberation 
on the important issue of how we report IB 
assessment, we decided to report achievement 
using the IB 1 through 7 scale. This decision was 
reached after soliciting our teachers’ perspective, 
as well as feedback from colleges, universities, 
and outside consultants. In addition, we conferred 
with other schools who have managed this sort of 
change. In brief, our new assessment and 
reporting system is modelled faithfully after IB 
requirements. 

● All IB students participate in an online base entry 
test in September. The results of these test help 
identify learning strengths and difficulties. 

● Changes to grade report writing have also taken 
place this year, including reporting to parents at 
the end of the First and Third Quarters. This shift 
reflects the school’s belief in the value of 
formative assessment and feedback. 

● The adoption of the electronic and open 
Gradebook affords our parental and student 
community transparent and constant access to 
assessment results and feedback.  

● Progress for all students is monitored carefully via 
the upper school transcript, and this academic 
résumé is shared at regular intervals with 
students as they track their academic progress. 

 
Area(s) for Future Attention: 
Lower School  

● The grading scale has been changed to represent 
learning in relation to standards. This can be 
difficult for parents to grasp and they have a 
natural tendency to want to equate a “letter” 
grade to our indicators. We will continue to 
educate the parents, and will review the scale to 
ensure the wording is understandable to our 
parents. 

● We will continue to work on challenging our high 
achieving students. We have done well with 
reading and writing, but must ensure it happens 
across all subject areas. 

● We will continue to foster our parent/school 
partnerships. The LMS has been helpful in this 
regard but should be developed even more. 

● As a division, we must continue to work on 
consistency in expectations and assessments of 
students.  

● As we move forward with our curriculum work, we 
want to focus on common grading practices and 
more collaborative work focusing on student work 
and school-wide data. We need to further develop 
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our use of common planning time for professional 
conversations about student learning. 

● Service learning has always been a part of the 
school. In the Lower School these projects have 
tended to be whole school, and often the students 
miss the point. It has also tended to be geared 
around students giving money. We would like to 
grow this program, give students more 
opportunities to have a say in the service projects 
chosen, and create projects that are more 
meaningful to our students. 

● The Lower School will have a new division head 
and will eliminate the Assistant Head of Lower 
School position in 2016-17. This will create some 
challenges and a need for some restructuring. 

 
Middle School 

● The Middle School will have a new division head, 
a new dean of student life, and new counselor in 
2016-17, following the retirement of a very long-
serving division head. This will create challenges 
as the new personnel develop further competency 
in their new roles. As part of the organizational 
changes, we are considering the use of subject 
area curriculum coordinators at the middle school 
level to help facilitate curriculum and assessment 
delivery and development. 

● The Middle School Homework Philosophy and 
Policy is not a “perfect science,” particularly as 
developmental age ranges within this group are 
so pronounced. In addition, “rigor” is sometimes 
misinterpreted by parents and teachers as the 
existence of quantity over quality of homework. 
Continued close monitoring of the levels and 
quality of homework will help to ensure a 
balanced approach. This speaks directly to our 
mission, as we want students to enjoy a healthy 
childhood, with time for special interests and 
extracurricular activities. During the transition 
from fifth to sixth grade this imbalance can be 
most evident, as the students move from the self- 
contained classroom for core subject instruction 
to a departmentalized structure. 

● The updated curriculum documents must now be 
used to ensure that curriculum is delivered 
consistently, and students are assessed 
consistently, no matter who their teacher is. While 
teachers do and should enjoy some autonomy 
over their “classroom,” our students should also 
receive the same access to teaching and learning 
in whichever room or “section” they are placed. 
Closer supervision of this aspect of the curriculum 
is planned.  

● The next step of the grade-reporting process 
entails a review of how clearly reports are written 
in direct relationship to the curriculum goals, 
objectives, and performance indicators (i.e. more 
standards based). While the middle school faculty 
values the concept of formative assessment and 
feedback, writing reports in open narrative format 



51 

 

and using the traditional grading scale requires 
closer guidance and consistent application of 
standards to ensure feedback is indeed formative 
and progress can be tracked. Having to give a 
“grade” in the traditional sense often then results 
in over-reliance on summative assessments. A 
review and revision of the grade reporting process 
is now due. 

● At the middle school level, the open Gradebook 
can encourage too much focus and concern 
about the “grade” and not enough emphasis on 
encouraging active learning (which includes 
formative assessment, making mistakes, failing, 
trying again, developing assessment taking 
strategies, perseverance, etc.) The Middle School 
must now move toward better educating our 
students and parents as to how students learn 
best.  

● We have observed some behavioral patterns 
since administering the CTP4 online, which 
indicate that some students are not spending as 
much time considering giving the test items as in 
the previous hard copy administrations. In 
addition, as the U.S. standardized testing such as 
ACT, SAT, etc is not presently administered 
online, the “practice” element is no longer as 
relevant. A move to optional standardized testing 
is being considered. 

● To update our offerings, provide more variety, and 
take advantage of our MakerSpace, we are 
reviewing new electives to be introduced over the 
next two school years, as well as several STEAM 
oriented courses. Concurrently our assessment 
and reporting practices for electives will be 
reviewed, to ensure that they encourage students 
to try electives in areas that may be new to them, 
and also that they can be reasonably managed by 
teachers with numerous courses. 

● We will need to continually evaluate our one-to-
one device program to ensure that we are using 
the device most appropriate for student age and 
development, while satisfying curricula delivery 
needs. The Chromebooks rolled out in 2014-2015 
were expected to have a useful life of three years, 
but it does not appear they will last that long. A 
review, including feedback from parents, 
students, and teachers will take place in Spring 
2016. 

 
Upper School 

● Instructional Outcomes are not always expressed 
as goals that can be assessed. Assessments are 
suitable for most students in a class, but more 
effort is needed to take into account the needs of 
individual learners. Assessment methodologies 
should be adapted for individuals. Teachers’ 
plans for student assessment should be aligned 
with instructional outcomes, and reflect 
department standards and performance 
indicators. 
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● Assessment results should be used in a 

systematic manner to enhance and inform 
learning. This includes all standardised testing 
results and assessments by students themselves. 
Grade report data should be shared with 
department heads at the end of each marking 
period. The College Counselling department 
should discuss standardised testing scores with 
individual students, setting SMART goals. Upper 
school advisors should also support this 
feedback. 

  
● IB baseline testing should be shared with all 

teachers at the start of the year. Currently our 
students are meeting minimum achievement 
expectations, and we should be asking ourselves 
why we are not providing value added. We should 
continue to work through our IB Five Year Self 
Study. In particular, we should focus on the extent 
to which we believe our shortfall in instructional 
hours is acting as a bulwark against greater 
student success. 

  
● Curricular alignment, both vertically and 

horizontally, has certainly been enhanced with a 
documented scope and sequence plan. Greater 
emphasis, however, should be focused on key 
curricular transition points. For example, a 
concentrated effort has been made to meet with 
all rising ninth graders, and the Academic Four 
Year Plan provides students with an academic 
road map for Upper School. While this is indeed a 
move in the right direction, similar efforts are 
required to ensure that the curriculum delivered 
by the end of eighth grade prepares student for a 
successful and seamless introduction to Upper 
School. Curricular review of 8th and 9th grade 
transition. 

● Teaching methodologies should promote better 
learning through structured teaching. These 
teaching methodologies must reflect the curricular 
objectives of IB Courses and assessment 
practices as necessary. 

● Develop a culture of shared clarity with curricular 
goals as well as good practice and expertise. 

● Assessment Policy has been written and will be 
ratified by the Academic Committee. 

● Homework Policy needs to be written and 
developed by the Academic committee. 

 

(3) Internationalism/Intercultural Competence (how 
has the school defined this concept? How does it 
promote internationalism? 

 
Please refer to section 2B. We will continue to build on 
our desire to create students that are able to function 
globally and understand and respect that others may 

 

 

 

 

Internationalism/Intercultural competence is 

often one of the most challenging aspects in 
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have different viewpoints and beliefs. Our mission 
statement guides our decisions and the first line states 
that we will “foster a passion for excellence along with 
mutual respect and understanding.” Our student body 
itself encourages our students to live this statement daily 
as they coexist with one another. 

 
Lower School 

● Because of the nature of our school, our students 
are aware of the importance of internationalism 
and are respectful and curious about others. 

● Through our Core Virtues program we focus on 
open mindedness, respect, and compassion. We 
highlight these virtues in our weekly assemblies 
and we often discuss cultural differences.  

● Our EAL teachers have created opportunities for 
their students to share their stories, language, 
culture, and traditions. 

● All students who speak a language other than 
English at home share and teach a greeting of 
their mother tongue to fellow students at a short 
assembly in February. We celebrate the many 
languages our students speak and honor 
International Mother Language Day. 

 

 

 
Middle School 

● Each year we open school with Convocation. 

During this all-school celebration, students from 

each division enter the marquee proudly carrying 

their home country flag to clapping and cheering.  

● Assemblies are regularly held celebrating our 

many cultures. Thus far this year we celebrated 

“Giving Thanks Around the World,” a presentation 

by our Student Representative Council 

demonstrating how “Thanksgiving” is celebrated 

by different countries that our students call home. 

Similarly, Spirit Week includes an International 

Day where students are encouraged to dress in 

traditional clothing, or clothing which represents 

their home country or heritage. 

● A new elective, Current Events, will be introduced 

during the 2016-17 school year in order to help 

students understand the global nature of events 

shaping the world around them. 

● Community service within the Middle School is 

actively promoted through the House system. 

Each house chooses a charity, sometimes with 

local connections, sometimes international. This 

service is often celebrated within our school at 

Town meetings, and through the Daily Bulletin, 

Commendations, and House points. Recent 

international examples include: Romanian 

Children’s Relief, GS Silver Award project to aid 

International Schools. The Visitors commend 

TASIS England on its increased efforts to further 

embed internationalism and intercultural culture 

into the daily life of the school. In recent years, 

with the increase in the number of international 

boarding, the school has been ever mindful of a 

component of its Mission Statement, which 

expects the school will “foster a passion for 

excellence along with mutual respect and 

understanding”. The students with whom the 

Visitors met presented the strongest rationale 

for internationalism. They firmly believe TASIS 

England is committed to developing global 

learners. Beyond some of the typical examples 

cited in support of internationalism and 

intercultural competence Middle and Upper 

school students are engaged in service 

programs and projects, charitable work both 

within the local area and in other countries, 

including working in a Romanian orphanage, 

hospital and community center. They also work 

closely with the Red Cross to provide assistance 

when needed-most recently in providing clothing 

and other basic necessities for Syrian refugees.  
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Syrian refugees, Shoebox Appeal collection, and 

WaterAid. The Middle School Service Program 

(MSSP) was introduced in the 2014-15 school 

year and will continue to grow. 

● Our students demonstrate an interest in and 

curiosity of the world events around them and 

internationalism is often incorporated in 

classroom activities and discussions, incremental 

to curricular materials. Examples include a recent 

drama piece about Syrian refugees enacted by 

the eighth grade, science classroom discussions 

about the tsunami in Japan and its aftermath, and 

discussions in British History class about the 

terrorist bombings in Paris. 

 

Upper School  
● Similar to the parade of flags at the all-school 

Convocation celebrating the beginning of the 

school year, all flags representing the native 

country of each graduate are displayed at the 

Senior Banquet and Graduation. 

● The international nature of many of the projects 

chosen for our Service Learning Programs (CAS 

& CSP) demonstrate that our students are 

internationally aware, cosmopolitan citizens of the 

world. For example: After volunteering for the Red 

Cross during the October break, a senior student 

started a hat, scarf, and glove drive for the Syrian 

refugees in Croatia for her CAS project. She 

galvanized the upper school students as well as 

the lower and middle school communities to 

collect gloves, hats, scarves that she personally 

delivered to the Red Cross during the winter 

break. TASIS England also shipped two boxes. 

During February break, we sent over 30 students 

on service trips in Romania to work at 

orphanages, hospitals, and community centers.  

● Our EAL/International programs are very sensitive 

to the needs of our learners who come to us from 

many parts of the world. Since many of them are 

boarding students, we are aware of the dynamic 

tension, as we recognize their need to identify 

with their group while encouraging them to 

practice speaking English and to make friends 

outside of their regional circle. From placing our 

students in dorm rooms with roommates from 

different continents and assigning them to mixed 

advisories, to urging students to try out for sports 

and join activities, we make a concerted and 

purposeful effort to encourage interactions and 

dialogue, and create connections.  
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Area(s) for Future Attention: 
Of the three divisions, the Lower School has the highest 
American population. We need to continue to ensure that 
we promote internationalism throughout our community. 
Although the number of international students is 
increasing in Middle School and has remained steady in 
Upper School, our educational commitment is to refine 
and reflect on what we do to educate our students. We 
must enable them to become cosmopolitan and global 
citizens of the world, understanding that increasingly, 
political/social/economic issues are no longer regional but 
are in fact international, and thus require solutions that 
are also international in scope. TASIS England, and our 
students, are living through this shift in thinking and shift 
in reality.  

 
As educators, our challenge is to take the metacognitive 
step back, to first review our practices yearly to see how 
we meet the needs of our current and changing 
population of international students and parents. 
Secondly, we must think broadly and deeply about how 
we promote leadership and create international-minded 
citizens who can take on the complexities of our 
geopolitical reality.  

 

 
 

The Visitors agree with the school’s Report, 

which recognizes the importance of maintaining 

its ongoing commitment to Internationalism for 

each of its students, with a focus on the ever-

changing global world in which they are living. 

TASIS England will need to continue to promote 

its students’ understanding of ways in which to 

meet these challenges and always to be mindful 

of them and their families. As mentioned in other 

sections of this Report, the next step should be 

towards establishing a school-wide definition 

and commonly agreed understandings of what 

Internationalism means at TASIS England and 

formally incorporating this into curriculum 

planning and documentation as well as in 

activities and events. 

 

 

 

 

 

Which of the “Areas for Future Attention” do you 
consider most urgent for your school? Why? 

 
Build a new leadership team, integrating several new 
leaders into executive positions. 

 
Maintain our robust enrollment numbers in the face of 
economic and geopolitical challenges.  

 
Continue to anticipate and respond to the needs of our 
constantly changing student and parent population. 

 

 

 

 

 

 

 

 

 

TASIS England, through many years of 

commitment to its students and their families, 

enjoys a strong standing among the American 

and International Schools community in the local 

area. With the increase in the number of 

international students, the school will need to 

continue to meet the needs of those students 

and their families and to do the same for its 

American students and their families.  

 

As referenced in other sections of the report, the 

ever-changing global political and economic 

world stage presents challenges to both 

maintaining and sustaining a stable enrollment. 

TASIS England’s Board, the Headmaster and 

her Leadership Team and the teaching and 

support services faculty are aware of these 

challenges and affirm that they will continue to 

be attentive to them. In particular, they are 

mindful of the need to maintain a healthy 

balance between the number of day and 

boarding students in the Upper School. 

 

Finally, there will be a new Leadership Team in 

place for the upcoming school year. Fortunately, 

some members of the Team have been 

employed at the school for several years and 

will be able to provide support and share 

institutional history with new Team members. 
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With her high energy level, years of leadership 

experience, and passion to develop a distributed 

leadership model, the Headmaster is well 

positioned to lead TASIS England forward into 

the next phase of the 21st century in 

collaboration with the Leadership Team and with 

ongoing support from the Board. 
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SECTION 3 – THE FUTURE 

How do you see the school developing to serve the needs of the next generation of your students? What 
opportunities and challenges does the school envisage? 

SCHOOL COMMENTS VISITORS’ COMMENTS 

As noted above, the school is due to start its strategic planning 
process during the 2016-17 school year. With a new 
headmaster and changes in administrators in all three 
divisions, it is timely that the preparation of a new Plan is 
completed next school year. The Board, through its Strategic 
Planning Committee, will participate in the process particularly 
in confirming the Mission and Vision and high-level 
development. 

 

We believe that we need to examine the school’s position in 
international education, and to identify any significant changes 
in our market and the requirements of the next generation of 
students. 

 
The school was established in 1976, primarily to educate the 
children of US expatriate families who were placed on 
temporary secondment in England and who would often return 
to the US private or public education system thereafter. Each 
Division’s curriculum reflected the needs of these families. 
Approximately ten years ago, the school decided to introduce 
the International Baccalaureate (IB) Diploma Programme in 
the Upper School and this partly reflected the increased 
number of students coming from countries other than the US.  

 
As part of the strategic planning process we will focus on the 
unique selling points (USPs) of TASIS England to emphasise 
the strengths of a TASIS education. We will need to combine 
the traditional aspects of our education with innovation so that 
developments in the wider world are addressed. A preliminary 
view of TASIS’ USPs would suggest that they include: 

● academic excellence and results 
● focus on potential 
● focus on innovation 
● leadership opportunities 
● individualised nature of education. 

 
We are very positive about the future but recognise that there 
will be a number of opportunities and challenges which must 
be addressed. These include: 

● Macro-economic influences such as oil price, national 
economies, and recession. 

● Competitive challenges, reflecting the changing nature 
of international school education and the potential for 
increased competition in the UK and on a global basis. 

● Demographic changes, including changes to the 
balance between expatriate / local families and the 
continuing demand for boarding as a number of 
countries become developed and with improving 
educational systems. 

● Curriculum offerings and the need to continuously 
revise. 

TASIS England is to be congratulated for 
continuing to respect and uphold those 
core values originally set down by its 
founder, Mrs Christ Fleming, as it now 
forges its plans for the future.  

 

The Visitors found many strengths at the 
school, some of which are those that 
undoubtedly serve to make TASIS 
England special – in particular, its 
beautifully maintained campus and 
historical buildings and the efforts being 
made to sustain its character in the 
tastefully designed new facilities. The 
school emanates an overall sense of 
pride and belonging among its community 
members. Teachers and staff are 
dedicated and committed. Parents are 
enthusiastic and actively involved. 
Students spoken to were eloquent, self-
confident and respectful – they showed 
an open appreciation for the opportunities 
the school is providing them.  

The school has clearly demonstrated its 
belief in the importance of developing 
good citizenship and instilling lifelong 
habits for “heart and mind”, through the 
recent implementation of its “Flourishing” 
advisory programs. It has also shown 
commitment towards facilitating and 
supporting innovation and creativity in 
science, technology and in the performing 
and visual arts and has allocated 
necessary funding and resources towards 
ensuring all its students are given 
opportunities to excel wherever their 
individual strengths may lie.  

 

Undoubtedly, TASIS is a school on the 
move. Overall, there is clear evidence of a 
school focused on continuous 
improvement.  

 

Since the VTR in 2011 significant 
progress has been achieved towards: 

- curriculum development, 
consolidation and alignment;  

- inclusion and expansion of 
special needs provision as part of 
its educational program; 

- major investment in buildings and 
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● Fee levels, particularly important given the move away 
from corporate sponsored students to private payers. 

● Leadership challenges of maintaining and developing 
senior administrators whose tenures of office will be 
sufficient for school stability. 

● The need to ensure a good flow of suitably qualified 
teachers who are willing to undertake other duties 
including boarding and after school activities. 

● Planning constraints may limit our ability to extend the 
school’s footprint and improve some of the facilities. 

● The role of technology in the teaching and learning 
process for the next generation of students. 

 

resources towards developing a 
unique environment for 
technological, scientific and 
artistic innovation; 

- a planned, and rigorously 
followed through, program of 
building improvements and 
refurbishment; 

- updating and improving health 
and safety policies, procedures 
and security measures; 

- developing marketing initiatives to 
ensure TASIS England gains 
deserved recognition for being an 
institution where the importance 
of all the core aspects of 
education come together and 
share equal importance.  

 

In the Report, the school has clearly 
identified what it believes should now 
constitute its major focus areas in moving 
forward. The Visitors concur.  

 

More immediately, and to be best placed 
to meet the challenges of the future, 
priority should be given to: 

 

- Reviewing and revising the 
Mission Statement through a 
collaborative school-wide 
process. This will serve to create 
a sense of community pride and 
ownership and establish 
commonly held understandings 
for TASIS as it moves forward.  

 

- Using a similar process to arrive 
at a definition of what 
internationalism and global 
mindedness should look like 
within the school’s own context 
and embedding this in the 
curriculum.  

 

- Seeing through to completion the 
development of a new strategic 
plan to set a course for the future 
in consideration of the challenges 
the school has identified. The 
plan should be data-driven, 
include specific time lines and 
budgetary implications, indicate 
persons responsible for 
necessary actions and include 
key indicators for success at 
every stage of implementation. 
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- Completing documentation and 
mapping of the Vertical K-12 
Curriculum, to include specialist 
subject and IT integration, as well 
as differentiation and assessment 
strategies. The new and 
innovative programs currently 
being implemented must also 
become formally incorporated into 
the Curriculum.  

 

As mentioned previously, the Visitors 
would respectfully recommend the school 
consider the possible benefit of appointing 
a Curriculum Coordinator with the 
necessary time and expertise to dedicate 
to this overall responsibility.  

 

In conclusion, recent and ongoing 
leadership change, while having brought 
its challenges, now brings with it 
opportunities to form a new team with 
fresh energy, innovative ideas and a 
renewed commitment towards realizing 
the school’s goals. The Visitors leave in 
no doubt that the school has the capacity, 
positive intent and necessary expertise to 
ensure its future growth and success and 
to see its ambitions through to 
completion.  

 

TASIS England is fully committed towards 
meeting and upholding the necessary 
standards for Accreditation.  
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PART III 
SCHOOL DATA 

 

School Name:  TASIS The American School in England 

Address: Coldharbour Lane, 

Thorpe, 

Surrey, TW20 8TE 

 

Date of most recent Team 
Visit: 

Feb. 2011 

Date of the 5-Year Report: Mar. 21 -23 

 

At the time of 
the last Team 
Visit 

Total student enrolment was: 729 

Age range was:  3-19 

 

At the time of 
this 5-Year 
Report  

Total student enrolment is: 743 

Age range is:  3-19 

 
 

LIST OF PERSONS INVOLVED IN COMPILING THIS REPORT 

 

NAME (please type) POSITION SECTION(S) INVOLVED 

Mindy Hong Headmaster All 

David King  Chief Financial 
Officer 

All 

Deborah Cross Head of Middle 
School 

All 

Tracy Murch Head of Lower 
School 

All 

Cynthia Erickson Assistant Head of 
Middle School 

All 

Deborah Faasee Assistant Head of 
Lower School 

All 
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Karen House  Director of 
Admissions and 
Enrollment 
Management 

All 

Mercedes Maskalik Director of 
Marketing and 
Communications 

All 

Mary Ealey Director of 
Personnel and 
Operations 

All 

Jason Tait Dean of Student 
Life 

Upper School 
Sections 

Michele Bett Academic Dean Upper School 
Sections 

Chantal Gordon Department Chair All 

Edward Spencer Department Chair All 

Matthew Holdham Department Chair All 

Maureen Alldridge Department Chair All 

Lauren Jordy Department Chair All 

Stephanie Feo Hughes Department Chair All 

Amanda Cutting Department Chair All 

Michael Bett Dean of 
Residential Life 

Boarding 

Lower School Faculty Teachers  Lower School 
Sections 
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Please see asupporting documents at 
http://england.tasis.com/page.cfm?p=4126 

password is review2016 

 

 

 

 

Upon completion, please send this Report to CIS and NEASC. 
 

Thank You. 

  

http://england.tasis.com/page.cfm?p=4126
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PART IV 

CONCLUSION BY FIVE-YEAR VISITORS 

 

NOTES FOR VISITORS 

In Part IV, the Visitors make their concluding remarks. They may include: 
● Comments on the school’s commitment to improvement and capacity for change; 

● Thanks to the school; 

● Comments on: 

o the extent to which the school is mission driven and vision led; 

o the extent to which the school is learner-focused and cares about well-being; 

o the extent to which the school has embedded internationalism into the fabric of the school. 

VISITORS’ COMMENTS 

 

TASIS England is to be congratulated for embracing the accreditation process with integrity and 
commitment.  

 

The school has a solid sense of direction and has a clear understanding of the challenges it faces in the 
future. Current worldwide economic and political instability has caused both short and longer term 
unpredictability towards enrollment patterns and the future student demographic. This in turn has created 
growing competition with other similar schools in the area and has necessitated the development of a 
marketing campaign to celebrate and publicize the breadth of the school’s programs and opportunities it 
provides for students to realize their full potential. The school has recognized the need to reflect on, and 
review its Mission, and to develop a collective Vision for its future. While adhering to the more holistic core 
values and aims of its founder, it is intent on forging a wider reputation for itself as delivering a rigorous and 
challenging K-12 curriculum within a personal and supportive environment, and for providing an extensive 
range of opportunities for innovation and creativity in science, technology and the arts.  

 

The school enjoys strong leadership and support from its Board of Directors and has a recently appointed 
Headmaster who brings with her the vision, drive and necessary skills to form a cohesive school leadership 
team with the capacity to develop, plan and follow through with its goals and improvement initiatives. 

 

Faculty and staff are clearly dedicated to the well-being and learning of their students, students are proud of 
their school and eager to attend it, and parents are actively engaged in support of the TASIS England 
“family”. A relaxed but purposeful atmosphere greets visitors to the school.  

 

In the period since the Team Visit, TASIS England has embarked upon an innovative review of effective 
learning. The end result to date has seen the implementation of the STEAM initiative (with the associated 
creation of dedicated “MAKER SPACES” in the next school year), the development of the school-wide 
“FLOURISHING” (advisory) program, and the decision to include the provision of services to meet the 
needs of students requiring additional support or extension within, rather than supplemental to its fee 
structure. All these have been considerable undertakings in themselves and further developments are 
planned.  

 

Most importantly, the development of a new strategic plan is on the horizon. As part of this work, the 
Visitors recommend seeing through to completion all initiatives currently being undertaken. Continued focus 
should also be given towards completing necessary curriculum documentation and bringing school-wide 
consistency of assessment and learning strategies and practices to the school’s K-12 Vertical Curriculum. 
The Visitors have also recommended the school to collaboratively embark on the creation of a community 
definition of what “internationalism” means in the context of TASIS England, and that it seeks to further 
integrate and embed this concept within its curriculum.  

 

The Visitors are pleased to confirm that the school demonstrates compliance with the majority of 
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compulsory security and safeguarding regulations and standards. They did, though, identify some 
remaining and potentially serious security weaknesses at the school and would now urge prompt attention 
to: 

 The ease of access for potential intruders to the campus where its two main sections are divided by 
a road open to traffic, which students regularly cross to travel from one building to another. The 
entrance points are monitored on CC TV but the gates remain open during the day and there are 
no guards on duty. 

 The current off-campus privileges for older students and the lack of a system to monitor who, when 
and where they go or return.  

 

In closing, the Visitors wish to thank the school for the warm welcome received and the openness with 
which information and documentation was readily shared and provided during meetings and discussions 
with all sections of the school community. Deborah Faasee and Kathy Weldin, in particular, deserve special 
thanks for their attention to detail and commendable organizational skills, both before and during the Visit, 
all of which helped make time spent at the school a pleasurable and rewarding professional experience.  

 

The Visitors sincerely wish TASIS England continuing success in all its future endeavors.  

 

 

Visitor’s name: Christine Bayliss Visitor’s name: Janet Allison 

Visitor’s position:  
School Support and Evaluation Officer 
CIS  

Visitor’s position: 
Peer Visitor NEASC 
 
 

 

Date: 9 April 2016 

 
 
 

 


